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Sistemul de invatamant in Romania

Sistemul de invatamant reprezintd subsistemul principal al sistemului de educatie.
Structura sistemului de Invatdmant din Romania cuprinde: invatamantul prescolar, invatamantul
primar, Tnvatamantul secundar inferior, invatamantul general obligatoriu, Invatamantul secundar
superior, Tnvatamantul post-liceal si invatamantul superior.

Dupa 1989 invatamantul romanesc a inregistrat progrese in ciuda conditiilor economice
dificile si a schimbadrilor care au intervenit in viata sociala. Dupa 1998 a fost demarata reforma in
educatie, ca urmare a democratizarii treptate si a infuziei fondurilor europene si ale Bancii
Mondiale.

Structura sistemului national de Tnvatamant:
1. Pre-universitar, Invitimantul preuniversitar este structurat in 5 cicluri:
« 1.1 Invitdimantul Prescolar (sau Grddinitd) - se desfisoard pe parcursul a trei ani, fiind
alcatuit din trei grupe: Grupa Mica, Grupa Mijlocie si Grupa Mare.
« 1.2 Invitimantul primar (Scoala Primard) - clasele O(pregititoare)-IV
« 1.3 Invaitdmantul gimnazial (Gimnaziu) - clasele V-VIII
« 1.4.1 Invatdmantul liceal (Liceu) - clasele IX-XII
« 1.4.2 Invitdmantul profesional care poate continua sau nlocui liceul
. 1.5 Invatdmantul postilceal poate dura Intre 2 si 5 ani.
2. Invdtamantul superior (studii superioare) a fost reorganizat pentru a fi in conformitate cu

principiile procesului Bologna, care are ca scop construirea Spatiului European al Invatamantului

Superior. Ea are urmatoarele patru componente:

« 2.1 Studii de licentd (Licentiat) 3-4 ani, pentru cele mai multe discipline 3 ani (din 2005)

» 2.2 Studiile de master (Masterat) 1-2 ani, pentru cele mai multe discipline 2 ani (din 2008)

« 2.3 Studiile de doctorat (Doctorat) au durata de cel putin3 ani (doctorand) (din 2006).

- 2.4 Invitarea continud (cursuri postuniversitare, formare continud).
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Educatia cerintelor educative speciale

Repere teoretice
Toate persoanele cu CES, indiferent de natura sau gradul deficientei lor, au dreptul la o
educatie gratuitd adecvatd, adaptata nevoilor si dorintelor acestora.
. Invitarea academicd a inceput sd fie consideratd importantd de relativ putin timp. Inainte
de secolul XX, cei mai multi copii erau educati acasa. Baietii invatau meseriile practicate de tati,
iar fetele invatau de la mame cum sa aiba grija de gospodarie. Doar bdietii din familiile instdarite
isi permiteau sd meargd la scoald. Copiii sdraci si cei cu dizabilitdti erau adesea nevoiti sda
cerseascd pentru a se intretine sau chiar pentru a veni in ajutorul propriilor familii. Fiindca
aceste activitati nu cereau abilitati academice, educatia formala nu era considerata necesarda, iar
dezabilitdtile minore nu schimbau cu nimic situatia. Atdta timp cat puteai lucra pe camp sau erai
capabil sa faci o potcoavd, erai acceptat ca membru al comunitdtii. Situatia a inceput sa se
schimbe o data cu aparitia educatiei obligatorii. Fiecare elev trebuia sa obtind performante inalte
la toate disciplinele, desi curriculumul nu era adaptat deloc la nevoile elevilor. Copiii si tinerii cu
dezabilitdti sau cei care nu fdaceau fatd acestui sistem erau trimisi in institutii speciale.
Au existat trei etape ale integrdrii/segregarii:
. 1. Integrarea fara asistenta
In trecut, elevii cu dizabilitdti frecventau scolile de masd fdrd sd beneficieze de nici un fel
de asistentd din partea scolilor speciale (de exemplu elevii cu dizabilitati vizuale).
. 2. Segregarea
Perioada in care scolile speciale au reprezentat alternativa principala.
. 3. Integrarea
In aceastd perioadd, elevii erau/sunt integrati in scolile de mas si beneficiau/beneficiazd de
asistentda din centre de resurse/scoli speciale.
Exista forme diferite ale integrarii:
. Infiintarea clase speciale in scolile de masd, elevii fiind repartizati in clase separate; in
schimb, elevii pot participa la cursurile obisnuite, la o parte din discipline.
. Integrarea deplina este realizatd cdnd elevii sunt repartizati in clase obisnuite, invata
impreunda cu colegii lor si se bucurd de asistentd din partea cadrelor didactice

specializate/centrului de resurse.



. Elevi cu deficiente scolarizati la domiciliu;
. Educatia speciala este forma de educatie adaptata si destinata tuturor copiilor cu cerinte
educative speciale care nu reusesc singuri sd atinga un nivel de educatie corespunzdtor varstei si
cerintelor societdtii pentru un om activ, autonom si independent.

Principiile care stau la baza educatiei speciale
. (1) Garantarea dreptului la educatie al oricarui copil
a) Copii au dreptul sa invete impreund indiferent de dificultdti si de diferente
b) Fiecare copil este unic si are un anume potential de invatare si de dezvoltare
¢) Scoala si comunitatea asigura sanse egale de acces la educatie pentru toti copii
. (2) Asigurarea de servicii specializate centrate pe nevoile copiilor cu cerinte educative
speciale.
a) Corelarea tipurilor de educatie si a formelor de scolarizare in functie de scopul educatiei,
obiectivele generale si specifice, precum si de finalitatile educatiei.
b) Asigurarea conexiunii educationale prin activitati complexe
Masurile de educatie speciala — acordate individual sau in structurile integrate au in vedere:
. a) pregatirea profesorilor si a claselor in vederea adaptarii practicilor educationale
pentru elevii cu CES in grupe/clase de invatamant obisnuit;
. b)  asigurarea grupei/clasei cu servicii de sprijin si specialisti (psihopedagogi, logopezi,
kinetoterapeuti, cadre didactice/personal itinerant de sprijin etc.) care sa asigure reabilitarea
elevilor cu CES concomitent cu desfasurarea procesului educativ;
. c¢) reducerea corespunzdtoare a efectivelor de elevi, cu cel putin2 la fiecare elev cu

handicap integrat in grupd/clasa, in functie de gravitatea deficientei.



Integrarea copiilor cu deficiente in scoala publica

Ideea integrarii copiilor cu dizabilitati in scoala publica a aparut ca o reactie necesara si
fireascd a societdtii la obligatia acesteia de a asigura normalizarea si reformarea conditiilor de
educatie pentru persoanele cu cerinte educative speciale.

Integrarea inseamna ca relatiile dintre indivizi sunt bazate pe o recunoastere a integritatii
lor, a valorilor si drepturilor comune pe care le posedd. Cand lipseste recunoasterea acestor valori,
se instaureaza alienarea si segregarea intre grupurile sociale. Altfel spus, integrarea se refera la
relatia stabilita intre individ si societate si se poate analiza avand in vedere mai multe niveluri, de la
simplu la complex.

Integrarea presupune egalitatea de participare sociald si egalitatea de sanse in realizarea
accesului la educatie. Printre valorile actuale si de perspectiva ale integrarii societatii democratice
din lume le considera dominante pe urmatoarele:

- acceptarea tuturor diferentelor

- respectul diversitatii;

- solidaritatea umana si mai ales cu persoane diferite;

- lupta Tmpotriva excluderii si marginalizarii;

- lupta Tmpotriva inegalitatii sociale.

Nivelurile integrarii se afla in relatie de interactiune, se influenteaza si se imbogatesc
reciproc creand astfel ansamblul de conditii necesar pentru schimbarea societdtii si transformarea
Intr-o societate capabild sa asigure integrarea persoanelor cu handicap mintal Tn interiorul ei.
Accesul la integrare este valabil pentru toate persoanele, inclusiv pentru cele cu un handicap,
indiferent de handicapul si gravitatea acestuia. In acest sens nu ar trebui s existe nici o restrictie.
Persoanele cu un anumit handicap si mai ales cu un handicap mintal sunt oameni cat se poate de
obisnuiti, oameni cu vise, sperante, aspiratii, dar cu mai multe dureri si mai multe obstacole cu care
se confrunta.

Integrarea este un proces complex care presupune :

- aeduca acei copii cu cerinte speciale in scoli obisnuite alaturi de ceilalti copii normali;

- a asigura servicii de specialitate (recuperare, terapie educationald, consiliere scolara,
asistenta medicala si sociald) 1n scoala respectiva;

- a acorda sprijin personalului didactic al managerilor scolii In procesul de proiectare si

aplicare a programelor de integrare; a permite accesul efectiv al copiilor cu cerinte speciale la



programul si resursele scolii obisnuite (sdli de clasa, cabinete, laboratoare, biblioteca, terenuri de
sport etc.);

- a Incuraja relatia de prietenie si comunicarea intre toti copiii din clasa/scoalg;

- a educa si ajuta toti copiii pentru intelegerea si acceptarea diferentelor dintre ei;

- a tine cont de problemele si opiniile parintilor, incurajandu-i sa se implice Tn viata scolii;

- a asigura programe de sprijin individualizate pentru copiii cu CES;

- a accepta schimbari radicale Tn organizarea si dezvoltarea activitatilor instructiv-
educative din scoala.

Conform principiilor promovate in materie de educatie de catre organismele internationale,
se mentioneaza ca persoanele/elevii cu diferite tipuri de deficiente au aceleasi drepturi fundamentale
ca si ceilalti cetateni de aceeasi varstd, fard discriminare pe motive de sex, limba vorbita, religie,
stare financiara sau orice alta caracteristica a persoanei n cauza sau a familiei sale.

Daca acceptam ideea ca, dupa absolvirea scolii, toti copiii trebuie sa beneficieze de sansa
de a participa activ la viata sociald, atunci trebuie sa le acorddm neconditionat aceasta sansa inca
din scoald; deci integrarea sociala este pregatitd si conditionata de integrarea scolara.

Putem vorbi despre mai multe niveluri ale integrdrii, precum:

a) integrarea fizicd - permite persoanelor cu cerinte speciale satisfacerea nevoilor de baza
ale existentei lor, adica asigurarea unui spatiu de locuit in zone rezidentiale, organizarea claselor si
grupelor Tn scoli obisnuite, profesionalizarea in domenii diverse, locuri de munca (in sistem
protejat);

b) integrarea functionald - are in vedere posibilitatea accesului persoanelor cu cerinte
speciale la utilizarea tuturor facilitatilor si serviciilor oferite de mediul social/ comunitate pentru
asigurarea unui minimum de confort (de exemplu: folosirea mijloacelor de transport in comun,
facilitati privind accesul stradal sau in diferite institutii publice );

c) integrarea sociald - se refera la ansamblul relatiilor sociale stabilite intre persoanele cu
cerinte speciale si ceilalti membri ai comunitatii (vecini, colegi de serviciu, oameni de pe strada,
functionari publici); aceste relatii sunt influentate de atitudinile de respect si stima si de ansamblul
manierelor de interactiune dintre oamenii normali si cei cu cerinte speciale;

d) integrarea personald - este legata de dezvoltarea relatiilor de interactiune cu persoane
semnificative, in diverse perioade ale vietii; aici sunt incluse diverse categorii de relatii, in functie
de varsta subiectului - pentru un copil, relatiile cu parintii, rudele, prietenii; pentru un adult, relatiile

cu sotul/sotia, prietenii, copiii, rudele (altfel spus, integrarea eficienta impune anumite conditii, si



anume, pentru un copil, existenta unor relatii cat mai apropiate cu familia, iar pentru un adult,
asigurarea unei existente demne, cu relatii diverse in cadrul grupurilor sociale din comunitate);

e) integrarea in societate - se refera la asigurarea de drepturi egale si respectarea
autodetermindrii persoanei cu cerinte speciale;

f) integrarea organizationald - se refera la structurile organizationale care sprijina
integrarea; este necesar ca serviciile publice sa fie organizate in asa fel Incat sa raspunda nevoilor
tuturor indivizilor din societate.

In concluzie, transpunerea in practici a integririi necesitd desfasurarea unui sistem
inchegat de actiuni, din domenii diverse: psihologie, pedagogie, sociologie, asistenta sociala,
asistentd medicald, organizatoric, juridic, politic etc. Actiunile respective trebuie desfasurate
Tncepand de la nivelul individual pana la cel social, urmdrindu-se, in final, transformarea societatii
Intr-un sistem capabil sa asigure integrarea persoanelor cu cerinte speciale in structurile din
interiorul sau.

Un criteriu fundamental de diferentierea formelor de integrare se refera la durata prezentei
copilului cu cerinte speciale in scoala obisnuitd. Astfel, putem intalni:

- forme de integrare totald - elevul cu cerinte speciale isi petrece tot timpul la scoala
obisnuita, cu exceptia eventualelor programe terapeutice care se pot desfasura in spatiul aceleiasi
scoli (amenajarea Tn scoala obisnuita a unui spatiu pentru copiii cu dizabilitati unde sa se
desfdsoare si activitdtile terapeutice) sau in afara scolii (centre de pedagogie curativa, servicii de
recuperare, cabinete specializate);

- forme de integrare partiald - elevul cu cerinte speciale petrece doar o parte din timpul sau
in scoala obisnuita (participa doar la anumite tipuri de activitati in scoala obisnuita sau la anumite
discipline unde poate face fata, iar restul programului scolar este asemanator cu programul unei
scoli speciale si se desfasoara fie Intr-o unitate scolara specializata, fie intr-un centru de zi sau
centru de reabilitare).

Privind lucrurile din alta perspectivd, in baza aceluiasi criteriu, putem identifica
urmdtoarele forme de integrare:

- integrare totald;

-integrare partiald - participarea copiilor cu cerinte speciale doar la anumite activitati;
activitdtile respective sunt selectate in functie de: potentialul elevilor integrati si tipul deficientei,
resursele si disponibilitatea scolii, interesele elevilor, solicitarile pdrintilor etc.;

- integrarea ocazionald - participarea In comun a elevilor cu dizabilitati alaturi de colegii



lor din scoala obisnuita la diferite activitati scolare si extrascolare (excursii, serbari, Intreceri
sportive, spectacole etc.).

In ceea ce priveste forme ale integrarii copiilor cu CES, existente In scoala romaneasca,
acestea se bazeaza pe urmatoarele modele:

Modelul cooperarii scolii obisnuite cu scoala speciald — in acest caz, scoala obisnuita
coordoneaza procesul integrarii si stabileste un parteneriat activ intre cadrele didactice din cele
doua scoli care vor experimenta si sustine un nou mod de desfdasurare a activitatilor didactice,
pregdtind Tmpreuna continutul activitatilor scolare, adaptand materialele si mijloacele de Tnvatare
folosite Tn timpul orelor si oferind un cadru confortabil tuturor elevilor din clasa. Acest model are
avantajul ca permite valorificarea resurselor si experientelor deja existente in cele doua tipuri de
scoli, fara a necesita cheltuieli suplimentare. De asemenea, profesorii din scoala speciala
beneficiaza de posibilitati de predare mult mai largi, iar profesorii din scoala obisnuita se pot
informa asupra multiplelor aspecte legate de nevoile si posibilitatile reale ale unui elev cu cerinte
educative speciale. La prima vedere, acest model ar putea fi considerat ca fiind irealizabil, mai ales
in conditiile tarii noastre, unde, Tn reprezentarea opiniei publice, profesorii din Tnvatamantul
special sunt considerati, cel putin din punctul de vedere al statutului, ca fiind inferiori celor din
invatamantul de masa, iar unii profesori din scolile obisnuite adepti ai modelului scolii elitiste, nu
au puterea, curajul sau bunacredinta de a recunoaste ca si o parte dintre copiii cu deficiente pot fi
la fel de buni ca semenii lor, considerati normali, avand, totodatd, dreptul la sanse egale in educatie
si In pregdtirea profesionald. Pentru rezolvarea acestei probleme, exista alternativa infiintarii unor
centre de zi sau centre de recuperare pentru copiii deficienti (prin reorganizarea scolilor speciale
actuale) care sa includa un numar mic de copii si In care programul de activitate sa fie destinat
activitatilor recuperatorii, compensatorii si de consolidare a cunostintelor primite la scoald, iar
regimul de viata sa fie unul cat mai aproape de normalitate.

Modelul bazat pe organizarea unei clase speciale in scoala obisnuitd - acest model
presupune integrarea copiilor deficienti in scoli de masa unde sa intre n relatie cu elevii normali,
facilitdndu-se, cu sprijinul cadrelor didactice si specialistilor din scoald, o mai buna
intercunoastere si relationare intre cele doua categorii de copii. Modelul este criticat de unii
specialisti care nu considerd o integrare reala constituirea unei clase speciale Intr-o scoala
obisnuita, practica demonstrand dificultatea aplicarii unui program de integrare dupa acest model;
discrepanta dintre clasele obisnuite si clasa specialda se accentueaza, timpul efectiv in care elevii

normali si cei cu cerinte speciale relationeaza direct este destul de redus (in cele mai multe cazuri



acest timp se reduce la durata pauzelor dintre activitatile scolare), iar Tn conditiile unui colectiv
scolar de acest tip se constituie cu usurinta grupuri de elevi intre care apar conflicte sau atitudini ce
pot accentua discriminarea fata de elevii deficienti din clasa speciald (adica efectul opus
integrarii).

Modelul bazat pe amenajarea in scoala obisnuid a unui spatiu sau a unei sdli de instruire
si resurse pentru copiii deficienti, integrati individual in clase obisnuite din scoala respectivd — in
acest caz, profesorul care se ocupa cu elevii deficienti este si profesorul de sprijin care desfasoara
activitati cu acesti copii, atat in spatiul special amenajat in scoald, cat si la orele de clasa, atunci
cand conditiile solicitd/permit acest lucru, colaborand direct cu educatorii din clasele unde sunt
integrati copiii.

Modelul itinerant- acest model favorizeaza integrarea Tntr-o scoala de masa a unui numar
mic de copii cu cerinte speciale, domiciliati la mica distanta de scoala (se evita astfel dezavantajul
deplasarilor pe distante mari ale copilului) si sprijiniti de un profesor itinerant (specializat in
munca la domiciliul copiilor cu un anumit tip de deficienta); ei pot astfel participa la activitdtile
scolii respective.

Modelul comun - este relativ asemanator cu modelul precedent, cu deosebirea ca in acest
caz profesorul itinerant este responsabil de toti copiii cu deficiente dintr-un anumit areal si ofera
servicii de sprijinire a copilului si familiei, ajuta parintii la alcdtuirea programelor de invatare,
urmareste evolutia scolara a copilului, colaboreaza cu profesorii scolii obisnuite in care este
integrat copilul si intervine atunci cand apar probleme de Tnvatare sau de adaptare a copiilor la
anumite cerinte scolare.

O scoala integrativd este :

* scoala In permanenta schimbare si adaptare la nevoile copiilor

* cel mai eficient mediu de combatere a atitudinilor de discriminare
* comunitate interculturald primitoare si deschisa

* scoala care-i valorizeaza Tn mod egal pe toti copiii, profesorii si parintii

Integrarea se bazeaza pe convingerea cd adultii lucreaza in comunitati incluzive, alcatuite
din persoane de diferite rase, religii, aspiratii, cu sau fara dizabilitdti. Tot asa, indiferent de varsta,
copiii au nevoie sa creasca si sa Invete In medii asemandtoare celor in care vor lucra ca adulti, iar
scoala este principala institutie care trebuie sa raspunda acestei nevoi.

Profesorul din scoala integrativa va avea o serie de obiective de perfectionare si

autoperfectionare profesionald, cum ar fi :



e Sa fie capabil sa remarce punctele forte si interesele fiecarui copil si sa le utilizeze pentru
motivarea interioara in procesul de educatie.

* Sa stie sa stabileasca obiective ambitioase dar diferentiate, adecvate elevului respectiv, ceea ce
impune evaluare diferentiata.

e Sa formuleze asteptari adecvate pentru FIECARE elev, oricare ar fi capacitatile acestuia.
Aceasta abilitate a cadrului didactic permite tuturor elevilor sa devina membri ai clasei si ai
scolii.

e Sa stie sa utilizeze un stil de predare bazat mai mult pe activitati decat pe interventia de la
catedra.

» Sa stie sa ofere zilnic conditii pentru ca fiecare elev sa aiba un succes

Competentele utile profesorului din scoala integrativa sunt:

e Sarealizeze ca raspunde de fiecare copil din clasa.

* Sa cunoasca diferite strategii de instruire si sa stie sa le foloseasca eficient.

* Sa lucreze in echipa cu parintii si cu alti profesionisti care se ocupa de copil

e Sa perceapa lucrul cu fiecare membru al clasei ca pe o oportunitate de perfectionare
profesionala si nu ca problema pe care el sau altii o au de rezolvat.

» Sa fie flexibil si sa demonstreze un grad ridicat de toleranta.

Pentru fiecare copil aflat in sistemul de protectie este necesara elaborarea si aplicarea unui
proiect personalizat de Ingrijire, educare, recuperare, (re)integrare familiala si sociala.

O parte importantd a proiectului personalizat este cea referitoare la proiectul de integrare in
scoald si comunitate. Pentru orice copil in dificultate care urmeaza o forma de Tnvatamant prescolar
sau scolar acest proiect se realizeaza in parteneriat cu gradinita/ scoala din comunitate. Managerul
de caz va antrena in elaborarea si aplicarea acestui document scris pe directorul scolii si pe
educatoarea, Tnvatatorul sau profesorul diriginte care raspunde de educatia copilului respectiv.

Proiectul personalizat de integrare in scoald si comunitate este un dosar care include date
despre copil, evaluarea initiala a situatiei acestuia, planul de interventie si rapoarte care reflecta
evolutia situatiei pe parcursul implementarii planului.

Acest document faciliteazd legdtura dintre serviciile de protectie a copilului si scoald, munca
in echipa interdisciplinara si asigura antrenarea responsabila si complementara a profesionistilor

din sistem, a directorului de scoala si a cadrelor didactice, a familiei, a copiilor si adultilor din



comunitate pentru ca fiecare copil aflat Tn situatie de risc, cu CES sau cu probleme sociale sa fie
sprijinit Tn integrarea sa scolara, profesionala si sociala.

Integrarea sociala nu poate fi separata de integrarea scolard, ea nu este doar post-scolara, ci
se construieste treptat, pe masura devenirii copilului prin educatie, ca adult ,fiinta sociala” scoala
fiind Tnsdsi o parte a vietii sociale, ca atare progresul Tn directia dobandirii autonomiei,
,competente” sociale trebuie sa constituie la fel ca si dezvoltarea intelectuald, o finalitate
educationala.

Prin cadrele legislative aplicate pentru diferitele categorii de deficienti, pentru asigurarea
scolarizdrii la domiciliu si pentru asigurarea structurilor de sprijin in Tnvatamantul public putem
realiza parte din sarcinile ce revin scolii incluzive. Amintim cateva din directiile de actiune
concretizate si anume:

* functionarea C.J.R.A.E. la nivel judetean;

* functionarea comisiilor de expertizd complexd in vederea realizdrii diagnosticului
diferentiat;

* normarea si incadrarea cadrului didactic itinerant;

* elaborarea planului cadru pentru elevii integrati in scoala de masd individual sau in
grup;

* practicarea muncii in echipd atunci cdnd se realizeazd integrarea, coordonarea fiind
asiguratd de cdtre psihopedagog.

Scoala publica devenita scoala incluziva va dispune de:

* dotdri tehnico-materiale: sali specializate (de kinetoterapie, logopedie), aparate pentru
diferite tipuri de deficiente, mijloace de invatdamant adaptate;

* asigurarea cu resurse umane corespunzatoare (specialisti In domeniu psihopedagogic si
cadre didactice itinerante);

+ adaptari functionale la nivelul cladirilor (modificari ale cladirilor, rampe de acces, scari
rulante)

Activitatea de integrare, activitatea desfasuratd de profesorul itinerant se dovedeste
eficienta dacd, pe parcursul scolarizarii Tn scoala de masa, elevul deficient integrat reuseste sa se
adapteze la scoala de masa, sa o frecventeze regulat, sa participe la actiunile clasei din care face
parte si astfel sa devina independent de serviciile educationale de sprijin.

Practica scolara in domeniul educatiei integrate a demonstrat faptul ca rezolvarea

problemelor pe care copiii le intampinad Tn procesul instructiv-educativ determind o analiza pe mai



multe planuri a problemelor de invatare, In functie de orientarea si perspectiva de abordare a
acestor probleme.

Foarte importanta este terminologia de baza utilizata Tn contextul educatiei integrate.
Astfel:

» Integrarea scolard - reprezinta procesul de includere in scolile de masa sau in clasele
obisnuite, la activitatile educative formale si nonformale, a copiilor considerati ca avand cerinte
educative speciale. Percepand scoala ca principala instantd de socializare a copilului (familia fiind
socotita prima instanta de socializare), integrarea scolara reprezinta o particularizare a procesului de
integrare sociala a acestei categorii de copii, proces care are o importantd fundamentala in
facilitarea integrarii ulterioare In viata comunitara prin formarea unor conduite si atitudini, a unor
aptitudini si capacititi favorabile acestui proces. In plus, integrarea scolard a copiilor cu cerinte
speciale permite, sub indrumarea atenta a cadrelor didactice, perceperea si intelegerea corecta de
catre elevii normali a problematicii si potentialului de relationare si participare la viata comunitara a
semenilor lor care, din motive independente de vointa lor, au nevoie de o abordare diferentiata a
procesului de instructie si educatie din scoala si de anumite facilitdti pentru accesul si participarea
lor la serviciile oferite Tn cadrul comunitatii.

» Cerinte/nevoi educative speciale - se refera la cerintele in plan educativ ale unei categorii
speciale de elevi, cerinte consecutive unor disfunctii sau deficiente de natura intelectuala,
senzoriala, psihomotrice, fiziologica etc. sau unor conduite psihoafective si socioeconomice sau de
alta natura. Toate acestea plaseaza elevul Intr-o stare de dificultate in raport cu ceilalti din jur, stare
care nu-i permite o existenta sau o valorificare in conditii normale a potentialului intelectual si
aptitudinal de care acesta dispune. In consecintd, activititile educative scolare si/sau extrascolard
reclamad noi modalitdti de proiectare si desfasurare a lor in relatie directa cu posibilitatile reale ale
elevilor, astfel Tncat sa poata veni in Intampinarea cerintelor pe care acestia le resimt in raport cu actul
educational.

* scoala incluzivd - este denumirea institutiei scolare din Tnvatamantul public de masa unde
au acces toti copiii unei comunitati, indiferent de mediul de provenientd, Tn care sunt integrati intr-o
forma sau alta si copiii cu cerinte speciale in educatie, unde programul activitatilor didactice are la
baza un curriculum specific (individualizat si adaptat) si unde participarea personalului didactic la
activitdtile educative din clasa se bazeaza pe un parteneriat activ intre profesori, profesori de

sprijin/suport, specialisti in educatie speciala si pdrinti. Pornind de la aceasta realitate, in literatura



de specialitate se vorbeste si despre clase incluzive, Tn care pot fi integrati un numar limitat de copii
cu cerinte educative speciale .

* Curriculum diferentiat - se referd la modalitatile de selectare si organizare a
continuturilor, metodelor de predare-invatare, metodelor si tehnicilor de evaluare, standardelor de
performantd, mediului psihologic de invatare, in scopul diferentierii experientelor de invatare si de
adaptare a procesului instructiv-educativ la posibilitatile aptitudinale si de intelegere, la nivelul
intereselor si cerintelor educationale, la ritmul si la stilul de invatare al elevului. Aceasta
diferentiere are Tn vedere, In primul rand, specificul potentialului aptitudinal, dominantele
personalitatii si capacitatea de Tntelegere si prelucrare a informatiilor/cunostintelor dobandite de
elev in cadrul procesului instructiv-educativ. Plecand de la aceasta premisd, putem vorbi aici despre
un curriculum individualizat/personalizat.

* Curriculum adaptat - este In stransa legatura cu notiunea de curriculum diferentiat, in
sensul ca diferentierea presupune, implicit, si o adaptare a continuturilor, metodelor, mijloacelor si
tehnicilor de lucru in activitatile instructiv-educative. Dintr-un anumit punct de vedere, cei doi
termeni sunt aproape sinonimi, in sensul cd nu poate exista diferentiere fara adaptare, la fel cum nu
poate exista adaptare fara diferentiere (evident, in sfera conceptului de curriculum). Notiunea de
curriculum adaptat se potriveste mai bine Tn contextul educatiei integrate, unde adaptarea
continuturilor la o categorie anume de elevi cu cerinte educative speciale are n vedere atat volumul
de cunostinte, cat mai ales procesele psihice si particularitatile functionale ale sistemului nervos la
elevii cu cerinte speciale, In cazul cdrora functia compensatorie determina o serie de modificari ale
retelelor neuronale de transmitere si prelucrare a informatiilor.

* Profesor itinerant/suport - este acea persoana specializata In activitdtile educative si
recuperatorii adresate copiilor cu cerinte speciale in educatie. Statutul sau este de profesor
specializat care poate fi angajatul unei scoli speciale, al unui centru de recuperare sau chiar
angajatul unei scoli de masa (atunci cand activitatile de terapie si recuperare se desfasoara in
perimetrul scolii de masa, in spatii special amenajate, echipate corespunzator si destinate acestor
activitdti - camera de resurse pentru copiii cu cerinte educative speciale). In calitatea sa, profesorul
de sprijin, pe langa activitatile specifice desfasurate in afara orelor de clasa Tmpreuna cu acei copii
considerati ca avand cerinte speciale, participa si la activitatile didactice din clasa, Tmpreuna cu
profesorul scolii de masa unde se ocupa n special de copiii cu dificultdti Tn receptarea si intelegerea

mesajului lectiei sau In realizarea sarcinilor primite la anumite discipline.



Interventia timpurie este cunoscuta ca o miscare sociald, un domeniu de specializare
profesionala si stiintifica, o conditie sine qua non pentru sporirea eficientei procesului de recuperare

si insertie sociala a copiilor cu CES, datorate unor deficiente care pot duce la diferite handicapuri.

Dificultati de invatare

,Dificultdtile de Invatare sunt un termen generic ce se refera la un grup de tulburari ce se
exprimd prin dificultati semnificative in achizitionarea si utilizarea receptarii si intelegerii
limbajului, a vorbirii, scrierii, citirii (literizarii, silabisirii), a rationamentului si abilitatilor
matematice, ca si unor abilitati sociale.

Concluzionand pe baza acestor definitii, putem considera ca un copil/elev are

dificultati de invatare (D) daca:

. exista o diferenta semnificativa intre capacitatile sale si performanta scolara atinsa;

. progresul realizat de el in procesul de invatare este minim pe o perioada mai mare de
timp;

. are o dizabilitate/incapacitate care-1 impiedica sa utilizeze facilitatile educationale care

sunt puse la dispozitia copiilor de aceeasi varsta cu el;

. lucreaza in plan scolar la un nivel inferior copiilor de aceeasi varsta;
. are dificultati persistente in invatarea citit-scrisului si a calculului matematic;
. are dificultati emotionale si de comportament care impiedica frecvent si la un nivel

considerabil procesul de invatare a copilului sau chiar a intregii clase;

. are deficiente senzoriale si psihice care necesita un echipament sau servicii specializate
suplimentare;
. are dificultati continue de comunicare si interactiune care-l impiedica in dezvoltarea

unor relatii sociale echilibrate si formeaza obstacole in procesul invatarii
Din perspectiva etiologica se identifica doua categorii mari de D.I:
a) D.I. propriu — zise
- determinate de deficiente si incapacitati greu vizibile (ascunse);
- sunt aferente doar individului, tin de deficientele si incapacitdtile lui generate de factori genetici,

de boli, traumatisme, accidente, etc.



b) D.1. induse
- sunt induse de mediul copilului sau chiar de el insusi;
- pot aparea pe parcursul si n finalul demersului de invatare;
- se datoreaza :
- timpului insuficient de Tnvatare;
- lacunelor anterioare din Tnvatare;
- absentei unor tehnici si procedee de invatare eficienta;
- lipsei unui regim organizat de munca;
- slabei calitati a predarii in clasa;
- suprasolicitdrii scolare;

- absenteismului, boli, indispozitii, etc.



Cadrul didactic de sprijin

Atributiile cadrului didactic de sprijin/itinerant

B a) colaboreazd cu comisia internd de evaluare continuda din scoald/centrul de resurse in

vederea preludrii informatiilor privind evaluarea si planul de servicii personalizat al
copilului/elevului cu cerinte educative speciale integrat Tn invatamantul de masa;

b) colaboreaza cu intreg corpul profesoral al unitatii de invatdmant in care este inscris
copilul/elevul in vederea realizarii unei integrari eficiente in intregul colectiv al scolii

c) elaboreaza si realizeaza planul de interventie personalizat precum si adaptarea curriculara
Tn parteneriat cu cadrele didactice de la grupd/clasa;

d) evalueaza, in parteneriat cu echipa, rezultatele aplicarii programelor curriculare adoptate ;
e) colaboreaza cu cadrele didactice de la grupa/clasa in care sunt elevi cu cerinte educative

speciale Tn vederea stabilirii modalitatilor de lucru pentru fiecare unitate de invatare:

- participa, in timpul orelor de predare, la activitatile ce se desfasoara in clasa de catre Invatator sau

profesor;

- participa la activitdtile educative din grupd/clasa in calitate de observator, consultant,

coparticipant;

- organizeaza activitati de interventie personalizata Tn grupe/clase sau in afara acestora;

- desfasoara activitati de tip terapeutic-cognitiv-ocupational, individuale sau in grup;

- colaboreaza cu specialistii care realizeaza terapiile specifice in vederea realizarii coerente a

planului de servicii personalizat;

- propune si realizeaza materiale didactice individualizate in functie de dificultatile de invatare ale

copiilor/elevilor;

f) realizeaza activitatea de evaluare periodica vizand dezvoltarea elevilor si reproiecteaza
programul de interventie personalizat;
g) consiliazd familiile copiilor/elevilor care beneficiaza de serviciile de sprijinsi colaboreaza

Cu acestea;



B h) realizeaza, in cadrul celor 16 ore, reprezentand norma didactica de predare, programul
saptamanal de asistenta educationala In functie de:

- necesitatile elevului;

- evolutia elevului intr-o perioada de timp limitata;

- rezultatele evaluarilor periodice;

- cerintele grupului de elevi asistati.

B i) orienteazd cdtre comisia interna de evaluare continua toti acei copii/elevi care au cerinte
educative speciale si nu beneficiaza de servicii educationale de sprijin.

Categoriile de copii/elevi care beneficiaza de serviciile cadrelor didactice de sprijin/itinerante

B a) copii/elevi cu certificat de expertiza si orientare scolara si profesionala eliberat de comisia
de protectie a copilului;

B b) copii/elevi cu dificultati de nvatare sau de dezvoltare care au recomandarea comisiei
interne de evaluare continua din scoala/centrul de resurse;

B () copii/elevi cu cerinte educative speciale pentru care existd o solicitare scrisa din partea
familiei.

Serviciile educationale oferite de cadrele didactice de sprijin/itinerante se asigura in baza
unuia din urmatoarelor documente

B a) Certificat de orientare scolara si profesionalda eliberat de Comisia pentru Protectia
Copilului;

B b) Recomandarea scrisa a Comisiei interne de evaluare continud, insotitd de evaluarea
complexa a copilului elevului (psihologica, medicala, familiala, sociald, a nivelului de
achizitii de tip scolar etc.).

B ) Recomandarea comisiei interne de evaluare continua se poate obtine numai Tn urma
evaludrii complexe a copilului/elevului. Evaluarea copilului/elevului se realizeaza in baza
sesizarii comisiei interne de evaluare continua de pe raza de domiciliu al copilului de catre
unitatea de Tnvatamant frecventata de copil/elev, familia sau tutorele legal al acestuia, alte
institutii, organizatii neguvernamentale sau persoane interesate etc.

Facilitati acordate unitatilor de invatamant integratoare

B Cadrele didactice din unitatile de Tnvatamant integratoare beneficiaza de cursuri de formare
in domeniul educatiei incluzive, organizate de Ministerul Educatiei si Cercetarii.

B Cadrele didactice din scolile de masa care au copii/elevi integrati beneficiaza, cu prioritate,

de prime acordate din fondul anual de premiere.



B Cadrelor didactice care integreaza eficient copii/elevi cu cerinte educative speciale in
grupe/clase li se vor acorda in fisa de evaluare anuald si in fisa de restrangere a activitdtii
cadrului didactic, dupa caz, cel putin5 puncte pentru fiecare copil/elev integrat dar nu mai
mult de 10 puncte.

B Pentru elevii cu cerinte educative speciale integrati Tn unitati de Tnvatamant de masa, se
asigura servicii educationale prin cadre didactice de sprijin/itinerante pe durata

Invatamantului pregcolar si pe intreaga perioada a scolarizarii.



Planul de Interventie Personalizat

Cuprinde:

- informatii initiale despre copil si problemele care constituie cerintele educative speciale
la acel moment(acestea sunt culese prin: teste psihologice, probe scolare, observatii, discutii,
anchete sociale, studiul produselor activitatii, analiza rezultatelor scolare etc.);

- evaluarea problemelor (sub forma enumerarii lor sau formularii unui diagnostic
prescriptiv);

- anticiparea unor rezultate (prin prognosticul initial si prin descrierea momentelor cheie ale
interventiei);

- consemnarea unei/unor examinari initiale, a unor examinari periodice si a unei examinari
finale;

- descrierea metodelor de interventie si a mijloacelor folosite;

- pasii interventiei (etapele sau treptele interventiei) adoptati tipului de probleme intalnite si
individualizati;

- inregistrarea progreselor;

- consemnarea rezultatelor interventiei si observari periodice;

- formele de sprijin alese prin parteneriatul cu specialisti, familia, scoala etc.;

- acceptul parintilor si o forma de responsabilizare comuna a acestora cu profesionistii

implicati.



Plan de interventie personalizat

INFORMATII DE BAZA:
Numele si prenumele: D.D.
Data nasterii: 20.10.2007
Scoala si clasa: ....... , clasa I

Data de referinta: 25.11.2014

INFORMATII EDUCATIONALE $I PSTHOPEDAGOGICE:

Puncte slabe

Puncte tari

Comportamentul cognitiv:

Limbaj si comunicare:

O Slabe cunostinte acumulate la gradinita

QO Vocabular foarte sarac, posibiltati de exprimare
reduse, in propozitii foarte scurte, tulburari
semantice

Q Prezinta dislalie polimorfa

O Nu cunoaste toate literele si face confuzii intre
grupurile de litere

auzul fonematic nu e format

O 1si Tncadreaza scrisul cu dificultate pe spatiul de
caiet tip I si tip II

Q in scris, frecvent face multe omisiuni si inversari
de litere si semne diacritice, omisiuni de cuvinte
Dupa dictare nu scrie toate literele, chiar daca le

citeste - nu retine semnul grafic

O Intdmpina dificultati in intelegerea mesajului

Are vointa si constientizeaza problemele cu care se

confrunta

orala, gestuala si expresiva




scris (sarcini de lucru, text studiat)
Q vorbire rard, incetinita

Q probleme de memorie

Matematica:

0 intdmpina dificultati In citirea numerelor 10-30 si
face confuzii Intre zeci si unitati

O retine cu mare dificultate terminologia
matematica (suma, descazut, scazator, rest), uita
repede si face confuzii;

*  Nu face corelatii, lipsa de gandire logica

a nu Intelege cerintele unei probleme simple;
O Nu cunoaste pozitiile spatiale ale obiectelor;

Q Nu cunoagte toate figurile geometrice;

O efectueaza operatii cu 2 termeni de adunare si
scadere numai cu sprijin;
O aplica 1n exercitii de adunare comutativitatea
termenilor;

*  Retine doar utilizdnd material concret, prin

reluari permanente

Comportament psihomotric si autonomie personald:

O Memorie foarte slaba;
Q respect de sine scazut
Q nivel scazut de concentrare
O Coordonarea mainii cu care scrie foarte slab
dezvoltata
QO Coloreaza fara a se incadra in contur, neuniform
Q Nu poate folosi foarfeca
O Miscarile corporale in general sunt dezvoltate,
dar neunitare.

* Imaginatia lipseste, fiind ancorata Tin

prezent

Este un copil docil in general




Relatiile sociale:

Q Imaturitate afectiva (Simte nevoia de afectiune si
sprijin permanent din partea celorlalti) Are nevoie
de atentie, din partea parintilor, colegilor, a
cadrului didactic

O Atunci cand este provocat are un comportament
agresiv

Q Stari contradictorii (rade fara motiv, vorbeste fara
a fi intrebat)

Q Are deprinderi de autoservire, dar isi murdareste
hainele cateodatd, iar lucrurile nu le pastreaza
ordonat, le lasa Tmprastiate sau neingrijite

Q Are deprinderi partial dezvoltate de igiena

Q Doreste sa fie Tmpreuna cu ceilalti colegi, deci

exista dorinta de relationare

QO Familia, Tn special mama se preocupa de copil
foarte mult, il aduce/ia de la scoala, solicita
informatii despre copil, colaboreaza cu invatatoarea

la solicitarea acesteia, cere sfaturi




Program de Interventie Personalizat (Pip)

Numele si prenumele beneficiarului: D.D.
Data si locul nasterii: 20.10.2007
Domiciliul: ....................L
Scoala / institutia: .........................lll
Clasa: IB
Echipa de lucru: Cadru didactic de sprijin
Prof. Consilier
Logoped
Invatator
Problemele cu care se confrunta copilul (rezultatele evaluarii complexe):
- Din p. v. medical: retard mental usor
- Din p. de v. psihopedagogic: imaturitate afectiva, labilitate emotionala, Q.I - 65
Instrumente utilizate in evaluare:
- Fisa psihologica;
- Fisa psihopedagogica;
- Matricele progresiv Raven;
- Probe curriculare (teste la limba romana si matematica);
- Convorbirea individuala si de grup;

- Observatia spontana si sistematica.

Informatii generale:

D.D. E un copil nevoit sa faca naveta dintr-o localitate limitrofa. Mama are diabet In formd
avansata cu faza de coma si scaderi bruste ale glicemiei, ceea ce face ca bdiatul sa aiba deseori o
stare de neliniste, Ingrijorare pentru mama sa. Cu toate acestea copilul a fost inscris “la oras” din
dorinta si preocuparea mamei care a sesizat carentele educative din gradinita si cateva din
problemele fiului ei. Mama participd in educatia lui D. atat cat ii permite timpul si sandtatea.

Solicitd informatii despre copil, colaboreaza cu Tnvatdtoarea la solicitarea acesteia, cere sfaturi.



Informatii educationale

Comportament cognitiv

Are un vocabular limitat, bazandu-se pe experienta proprie si manifesta o slaba flexibilitate
in alegerea cuvintelor asociate sau opuse ca Inteles. Are formate partial deprinderi de citit-
scris, recunoaste o parte din litere, citeste silabe din 2-3 litere, transcrie si copiaza litera cu
litera, dar nu are auz fonematic si deprinderi de natura analitico-fonetica-sintetica in scrierea
independentd. Aude sunetul initial in cuvinte des auzite. Retine cu greutate unele litere ( b,
v, j, f, d, z, h, 4, 1), pe unele confundandu-le (d cu t, b cu p etc). Stie sa-si scrie numele de
familie si prenumele. Formuleaza propozitii cu dificultate, doar dupa modele sugerate,
uneori confunda faptele importante cu detaliile, dar cel mai adesea uita multe elemente
cronologice din text. Exprimarea este nesigurd, ca si cum s-ar teme de propriile-i cuvinte.
Nu povesteste, nu comunica sentimente, pareri, iar cand o face nu poate justifica.
Capacitatea de reproducere a mesajelor orale este foarte redusa, reuseste cu dificultate prin
multe Intrebari ajutdtoare.

In scris face frecvent omisiuni, confuzii,ordonari gresite (in silabele cu mai mult de 3 sunete,
in special consonantice), mai rar addaugiri de litere, nu desparte corect cuvintele la capat de
rand, nu poate ordona decat maxim 3 cuvinte din doua silabe Tn propozitii. Omite forte des
semnele de punctuagie. Aseaza frecvent gresit In pagind (titlul, omite alineatele).
Deformeaza literele, nu se Tncadreaza corect pe nici un fel de liniatura (tip I, tip II), sterge
foarte des ceea ce a scris.

Cunoaste numeratia 0-10, dar nu retine cum se citesc numerele 10-30. Sistemul pozitional
de formare a numerelor 1i ramane necunoscut. Numara crescator 0-30, cu sprijin, dar nu si
descrescator. Nu recunoaste locul numarului Intr-un sir (vecini), nu face comparatii. Rezolva
operatii 0-10 doar cu material concret - de manuit, cu degetele. Face calcule si In concentrul
10-30, fara trecere peste ordin folosind calculul in scris ( cu material concret). Nu prea
intelege rezolvarea problemelor cu o singura operatie, afla insa la solicitare ,, la un loc” sau
,, Cate mai rdman”. Incurcd semnele plus si minus. A aplicat numai cu sprijin din partea
Invatdtorului unitdti de masura non-standard, nu apreciaza duratele, citeste ceasul uneori, dar
confunda acele ceasului. Recunoaste cercul si patratul, fara celelalte figuri geometrice.

Este ancorat in prezent. Nu stabileste relatii temporale, nu plaseaza evenimente in timp, sau
derularea pe o perioada de doua-trei zile. Pentru o zi, cunoaste perioada de dimineata, dupa-

amiaza, dar nu orele.



* Nu este interesat de schimbarile din jurul sau si nu retine cunostinte de natura stiintifica, ci
doar ce se bazeaza pe propria-i experienta si atunci cu Intrebari de orientare.
Relatii sociale
Se manifesta fara retinere doar in familie. La scoala, datorita multiplelor activitati de grup
accepta sa Intre in relatie cu alti copii, daca aceste activitati se realizeaza sub forma de joc didactic.
Insd comunica la nivel minim cand lucreaza in grup si, de obicei, 1i ascultd pe ceilalti. Este acceptat
de colectivul clasei. Uneori intra In conflict cu cate un coleg, mai ales cand este respins la joc in
timpul pauzelor. Le ascunde parintilor greselile, dar de cele mai multe ori uita ce a facut.
Vine la scoala curat imbracat, spalat mai ales pe maini si pe fata. Igiena corporala se face
consecvent, mama avand grija constanta de el.
Obiective pe termen lung
1. Dezvoltarea abilitatilor de citit-scris prin utilizarea unor cuvinte uzuale, a textelor
citite, cunoscute
2. Dezvoltarea abilitdtilor de calcul matematic In concentrul 0-100 fara si cu suport
concret
3. Dezvoltarea abilitatilor de relationare si a comportamentelor emotionale
4. Dezvoltarea unor competente ale intelectului ( memorare, gandire logica, stabilirea
de relatii cauza-efect)
Programul ofera elevului posibilitatea:

a) De a intdlni o varietate de stimuli Tn cadrul activitatilor terapeutice;

b) De a efectua o gama diversa de exercitii prin intermediul unor activitati simple, accesibile si
n ritm propriu atat la clasa, cat si individual in cadrul cabinetelor de terapie;

c) De a cunoaste lumea prin intermediul tuturor canalelor de receptie: tactil, kinestezic, vaz,
auz etc.

d) Abilitarea educatului pe planurile motric, senzorial, perceptive, de gandire, de limbaj si
comportamental, astfel Incat sa devina mai apt pentru activitatea educative-terapeutica din
scoala si prin activitatile sociale n general.

e) Descoperirea si folosirea potentialului psihic de invatare al elevului, a ritmului propriu, de
achizitie prin observarea zilnica a comportamentului acestuia si prin concentrarea tuturor

informatiilor de la toti factorii educative din scoala.



f) Diminuarea dizabilitatilor sale prin antrenament continuu si gradual pentru aducerea
subiectului la un nivel mai bun de functionalitate psihica general pentru a putea dobandi o
experientd cognitiva superioara celei dobandite anterior si spontan.

Prioritati pentru perioada ( se specifica intervalul de timp) : 02.12.2014 - 30.01.2015



1.3 sa distinga cuvintele dintr-o propozitie data, silabele dintr-un cuvant si sunetele dintr-o silaba

Structura programului de interventie personalizat

Disciplina Limba si literatura romana

Clasal

3.1 sa identifice litere, grupuri de litere, silabe, cuvinte si enunturi in textul tiparit si n textul scris de mana

Obiective pe Continuturi Metode si mijloace de | Perioada de | Criterii minimale | Metode si instrumente
termen scurt realizare interventie de apreciere a de evaluare
progreselor
Sa identifice literele . Exercitii si jocuri de ¢ Metoda fonetica 7 saptamani | Identifica si Evaluarea orala va

alfabetului
(necunoscute de

elev)

(b3 P, d’ g’ f)

Sa citeasca cuvinte

din 2-3 silabe

Sa formuleze

dezvoltare a auzului
fonematic, de congtientizare a
legaturii intre fonem si
semnul grafic corespunzator
» C(itirea cuvintelor pe
baza unor suporturi ilustrate
si sa depisteze sunetele
initiale
 Exercitii de identificare a
literelor intr-o ordine

aleatorie

» Exercitii de citire a
silabelor dupa o analiza

fonematica a acestora —

analitico-sintetica,
jocul didactic,
explicatia, conversatia,

exercitiul

e “Citirea”

imaginilor; jetoane

recunoagte literele
Depisteaza sunetele
initiale

Recunoaste sunetele
intr-o silaba

Citeste cuvinte din 2-
3 silabe

Identifica literele/
sunetele dintr-un
cuvant

Formuleaza
propozitii din 2-3
cuvinte observand
imaginile

Citeste propozitii din
2-3 cuvinte

Recunoaste in text

alterna cu cea scrisa.

Pentru fixare se vor
relua de mai multe ori
anumite litere.

Se vor folosi texte din
abecedar, texte
cunoscute deja, cu care
elevul opereaza cu

sigurantd.

Aprecieri stimulative




propozitii simple

realizarea sensului
* Exercitii de stabilire a nr.
de silabe dintr-un cuvant
» Exercitii de citire a
cuvintelor din 2- 3 silabe
 Exercitii de recunoastere a
sunetelor ( literelor) dintr-un
cuvant si de citire a acestuia
*  Exercitii de denumire
a obiectelor din imagini
( elevul nu cunoaste foarte
multe obiecte ce apar in
imagini)
*  Exercitii de formulare
de propozitii folosind
cuvintele gasite, urmarind
imaginea In care a depistat
cuvantul
*  Exercitii de citire de
propozitii simple
*  Exercitii de
recunoastere a propozitiei
ntr-un text dat
*  Exercitii de intelegere
a sensului propozitiei ( prin

intrebari ajutatoare)

* Conversatia,
exercitiul,
problematizarea; fise

de lucru, abecedar

Metoda fonetica
analitico-sintetica,
abecedar, fise de lucru;
Metoda fonetica
analitico-sintetica,
conversatia, exercitiul,
problematizarea;
abecedar, fise de lucru,
jetoane, dictionar ilustrat
(pentru vizualizarea

cuvintelor nou-invatate)

propozitiile (nr. lor ).




*  Exercitii de formulare
corecta a raspunsului n
propozitii

*  Exercitii de exprimare
in cuvinte proprii a parerii
despre lucruri, fapte

cunoscute




Obiectivele de referinta :

1.1. sa inteleaga sistemul zecimal de formare a numerelor (din sute, zeci si unitati), utilizdnd obiecte pentru justificari

Structura programului de interventie personalizat

Disciplina Matematica

Clasal

1.2 sa scrie, sa citeascd, sa compare si sa ordoneze numerele naturale de la 0 la 100

Obiective pe Continuturi Metode si Perioada Criterii Metode si
. de . . .
termen scurt mijloace de ) ) minimale de instrumente de
interventie
realizare apreciere a evaluare
progreselor
* Sdrecunoasca » Exercitii de recunoastere a zecilor si * jocul didactic, | 7 sapt. Citeste Evaluari curente
sistemul pozitional unitatilor: explicatia, numerele de la | formative
de scriere a conversatia, 101a 30 Probe scrise
numerelor formate Reprezinta, prin desen numerele: exercitiul Numara Aprecieri
din ZU in concentrul | 16 =% #eledeiedclenedeted crescitor stimulative
10-30 bkl Compara si
25—» .
 Conversatia numeste vecinil
Completeaza: ’
exercitiul Scrie numerele
problematizarea; dictate
fise de lucru,
1 2 1 numaratoare,

» Exercitii de descompunere numerelor in
zeci si unitati:

Descompuneti numerele 1n zeci si unitati, dupa

betisoare, boabe

de fasole si piper




* Sd descompuna
numere in zeci si
unitdti in concentrul

10-30

e Sa numere in
ordine crescatoare si
descrescatoare, in

concentrul 10-30

model:

Exercitii de numarare crescator i
descrescator

Traseaza cu rosu drumul care pleaca de la

numarul cel mai mare la cel mai mic:

>

Scrie 1 num

24

Compard numerele cu ajutorul numaratorii.
Coloreaza numarul mai mic din fiecare sir
de fructe si numarul mai mare din fiecare sir de

legume:

23 25 21

Numaratoare,
jetoane, munca

independenta

Axa numerelor,
betisoare, fise de
lucru, lucrul

individual




¢ Sarecunoasca
locul unui numar
ntr-un sir (vecinii)

in concentrul 10-30

e Sa compare
numere vecine In

concentrul 10-30

e Sa scrie numere

dictate In concentrul

10-30

Coloreaza cu rosu petalele pe care sunt
scrise numere mai mari i cu albastru petalele pe
care sunt scrise numere mai mici fata de cele din

mijlocul fiecarei flori:

Axa numerelor,
fise de lucru,
munca

independenta

Numadratoare, fige

de lucru

* Sa recunoasca
sistemul pozitional
de scriere a
numerelor formate
din ZU in concentrul
10-100

* Sa descompuna
numere n zeci si
unitdti in concentrul
10-100

* Sa numere In
ordine crescatoare si
descrescatoare, in

concentrul 10-100

» Exercitii de recunoastere a sutelor,
zecilor si unitatilor

» Exercitii de descompunere numerelor in
sute, zeci si unitdti

» Exercitii de numarare crescator si
descrescator

» Exercitii de comparare a doua numere

» Exercitii de scrie corect dupa dictare a

unor numere date

* jocul didactic,
explicatia,
conversatia,
exercitiul

problematizarea;
munca

independenta

fise de lucru,
numaratoare,
betisoare, boabe de
fasole si piper

Axa numerelor

2 sapt.

Citeste
numerele de la
101a 30
Numadra
crescator
Compara si
numeste vecinii
Scrie numerele

dictate

Evaluari curente
formative

Probe scrise
Aprecieri

stimulative




e Sa recunoasca
locul unui numar
intr-un sir (vecinii)
1n concentrul 10-100
* Sa compare
numere vecine in
concentrul 10-100

¢ Sa scrie numere
dictate Tn concentrul

10-100




Program de remediere a dificultatilor

de calcul matematic

OBIECTIVE

1.Cunoasterea si utilizarea conceptelor specifice activitatilor matematice.

2.Dezvoltarea capacitatilor de explorare, investigare si rezolvare de probleme.

3.Formarea si dezvoltarea capacitatii de a comunica utilizand limbajul matematic.
4.Dezvoltarea interesului si a motivatiei pentru studiul si aplicarea matematicii in contexte

variate.

REZULTATE ASTEPTATE

La sfarsitul programului de remediere, elevii trebuie sa stie:

- sd scrie, sa citeasca, sa compare numerele naturale 0-1000;

- sa efectueze operatii de adunare si scadere cu aceste numere, utilizand notiunile adecvate
(termeni, suma, diferentd);

- sa aplice calculul oral si Tnscris pentru efectuarea operatiilor de adunare si scadere ( fara si
cu trecere peste ordin );

- sa efectueze operatii de inmultire pana la 100 prin adunare repetata sau utilizand tabla
Tnmultirii;

- sa cunoasca notiunile specifice inmultirii(factori,produs,de atatea ori mai mare);

- sa efectueze operatii de impartire pana la 100 prin scadere repetata sau ca proba a inmultirii;
- sd recunoasca forme plane si forme spatiale in mediul inconjurdtor;

- sa masoare si sa compare lungimile,capacitatea sau masa,folosind unitdti de masura
nestandard,precum si unitati de masura standard;

- sd rezolve probleme care presupun o singura operatie din cele invatate;

- sa exprime oral sau inscris In cuvinte proprii etapele rezolvdrii unor probleme;

- sa compuna oral exercitii si probleme utilizand tehnici de calcul invatate;

- sa manifeste curiozitati pentru rezultatele obtinute la unele exerciti i si probleme.

RESURSE UMANE
1.Elevii cu dificultati de calcul matematic conform listei alaturate.

2.Inv.



3.Inv.

4.Parintii

RESURSE MATERIALE: manuale,planse,fise individuale,scheme,unitati de masura
(standard si nestandard), rigle, tabla, creta colorata.

TERMEN:

INDICATORI DE PERFORMANTA

La sfarsitul programului de remediere a dificultatilor de calcul matematic elevii trebuie:

sa scrie si sa citeasca numere naturale de la 0 la 1000;

sa compare si sa ordoneze numerele naturale 0-1000;

sa efectueze operatii de adunare si scadere cu si fara trecere peste ordin;

sa utilizeze corect calculul oral si scris;

sa foloseasca terminologia adecvata operatiilor de adunare si scadere (termeni, suma,
diferenta, cu atat mai mult/mai putin);

- sa efectueze operatii de Tnmultire pana la 50, utilizand tabla inmultirii sau prin adunare
repetata;

- sa efectueze operatii de Tmpartire a numerelor mai mici decat 50, prin scadere repetata sau
coreland Tnmultirea;

- sd identifice triunghiul, patratul, dreptunghiul,cercul dintr-o lista de figuri geometrice;

- sd efectueze masurari cu unitati de mdsura standard si nestandard pentru
lungime,capacitate,masa,timp;

- sa compare prin suprapunere sau aldaturare dimensiunile a doua obiecte;

- sd recunoasca orele fixe pe ceas, saptamanile, lunile, valoarea monedelor si a bancnotelor;
- sd rezolve probleme care presupun 1-2 operatii din cele invatate;

- sda compuna si sa rezolve exercitii simple dupa un anumit model;

- sd raspunda la Tntrebarea problemei dupa lamuriri suplimentare;

- sa formuleze probleme noi prin acelasi mod de rezolvare.

INSTRUMENTE DE EVALUARE
1.EVALUAREA ORALA
- exercitii orale de numeratie (crescator,descrescator);

- exercitii de calcul mintal;



- exercitii de recunoastere a unor termeni ;

- expunerea orala a etapelor de rezolvare a unei probleme;

- masurari concrete cu unitati de mdsura standard si nestandard;

- recunoasterea unor forme plane si spatiale din mediul inconjurdtor.
2.EVALUAREA SCRISA

--exercitii de scriere,comparare,ordonare a unor numere date;

- exercitii de aflare a unui numar necunoscut ;

- rezolvarea individuala a unor exercitii date (adundri, scaderi , Tnmultiri, impartiri);
- rezolvarea nscris a unor probleme;

- alcatuirea de probleme cu ajutorul unor scheme date.

3.ACTIVITATI PRACTICE

- desene folosind notiunile de geometrie insusite;

- lucrari confectionate de elevi(cubul,ceasul);

- expozitii cu lucrdrile realizate;

- activitdti-jocuri de tipul “La librarie”,”La piata”,”La magazin” pentru cunoasterea corecta a

unitatilor de masura si importanta acestora pentru viata oamenilor.



Program de remediere a dificultatilor de citit-scris

clasa a ii-a si a iii-a

OBIECTIVE
- Formarea deprinderilor de citire corectd, cursiva si constienta Tn ritm propriu.
- Formarea deprinderilor de scriere corecta.

- Dezvoltarea capacitatii de exprimare orala si scrisa.

REZULTATE ASTEPTATE

La sfarsitul programului de remediere,elevii trebuie sa stie:

- sa citeasca corect, fluent si expresiv intr-un ritm propriu;

- sd desprindd informatii de detaliu dintr-un mesaj ascultat;

- sd sesizeze intuitiv structurile gramaticale incorecte dintr-un enunt oral;
- sd Imbine enunturi proprii in mesaje diferite;

- sa sesizeze cuvintele necunoscute dintr-un text dat;

- sa pronunte clar si corect enunturile;

- sd redea prin cuvinte proprii un fragment dintr-un text citit;

- sa manifeste interes pentru lectura;

- sa redacteze texte scurte pe baza unui suport vizual;

- sd scrie lizibil si Ingrijit adaptandu-si progresiv scrisul cerintelor programului;

- sd manifeste interes pentru redactarea corecta si ingrijita a temelor.

RESURSE UMANE

- elevii cu dificultati de citit-scris conform listei alaturate;
- invatatoarele claselor a II-a A si a II-a B;

- parinti ai elevilor:

1. Invatatoare, parinti

RESURSE MATERIALE

- manuale, planse, fise de lucru, afise, ”Biblioteca sonora”, casetofon.



INDICATORI DE PERFORMANTA

La sfarsitul programului de remediere a dificultatilor de citit-scris,elevii vor reusi :
- sa inteleaga semnificatia globala a mesajului oral;

- sa distingd cuvintele si sensul lor Intr-o propozitie data;

- sa construiasca enunturi logice;

- sd integreze cuvintele noi in enunturi proprii;

- sa desparta corect in silabe cuvinte date;

- sa pronunte clar si corect cuvintele;

- sa sesizeze legatura dintre text si imaginile care il insotesc;

- sa citeasca corect si fluent enunturi cunoscute;

- sa manifeste curiozitate pentru lectura;

- sd construiasca inscris scurte propozitii corecte din punct de vedere gramatical;
- sa scrie un text corect,lizibil si ingrijit utilizand semnele de punctuatie invatate;

- sa manifeste interes pentru exprimarea scrisa.

INSTRUMENTE DE EVALUARE

1.COMUNICAREA ORALA:

- vorbitor - ascultator (intrebdri referitoare la continutul textelor citite, comentarea imaginilor
unui text, povestirea continutului unui text);

- alcatuirea unor enunturi cu cuvintele de sprijin;

- continuarea unei povestiri.

2.COMUNICAREA SCRISA

- copierea unui fragment semnificativ;

- copierea unui text Tn versuri; completarea unor propozitii cu cuvinte potrivite;

- alcatuirea unor enunturi;

- scrierea unor mesaje (bilete, felicitari)

- alcatuirea unor fise, planse, albume, programe;

- carnete vocabular, creatii proprii, texte, grafice cu progresele copiilor.

3.SERBARILE

- sezatorile scolare, excursii, vizite la biblioteca, muzeu, expozitii cu realizari ale elevilor,
exercitii-joc;

- Intalniri cu parinti, profesori, personaje cu care elevii ar dori sa discute.



Evaluare initiala

(DEFICIENTA MINTALA SEVERA)

NUMELE SI PRENUMELE :

DATA NASTERII:

DIAGNOSTIC:

SCOALA /CLASA:

EVALUATOR:

CONTINUTUL DOSARULUI:

1. FISE DE EVALUAREA FUNCTIONALA:

= DEZVOLTARE COGNITIVA

= COMUNICARE

= COMPORTAMENT AUDITIV

* GRAFISM

= AUTONOMIE PERSONALA:
- Orientare Tn timp
- Viata emotionala si relationala
- Utilizarea banilor

2. PLAN DE INTERVENTIE PERSONALIZATA

DEZVOLTAREA COGNITIVA

DA

NU

UNEORI

Verbalizeaza actiunile

Recunoaste cauza si efectul in anumite actiuni

Anticipeaza evenimentele urmatoare

Anticipeaza desfasurarea unei actiuni folosind indici tactili, de timp, de mediu

Are reactii adecvate la stimuli de natura diferita

Prezinta stereotipii comportamentale

Prezinta joc simbolic

Cunoaste utilitatea obiectelor de stricta necesitate

Incearca sa repare/refaca un obiect stricat/dezmembrat

Cunoaste locul unde sunt tinute jucariile/obiectele personale

Tine minte unde a ldsat un obiect cu cateva minute/ore/zile in urma

Intelege notiunile : induntru/ afard, pe/dedesubt, in fatd/ in spate/ langd,

deschis/ inchis, mult/ putin, cdteva/ toate.

Utilizeaza aceste actiuni Tn mod adecvat

Diferentiaza obiectele dupa: culoare, formd, marime, greutate




Grupeaza obiecte Tn functie de un criteriu

Identifica obiecte identice

lerarhizeaza 3 sau mai multe obiecte in functie de un anumit criteriu

Sorteaza obiecte care diferd mult (ex. carte - cana)

Sorteaza obiecte dupa un criteriu (forma, marime)

Clasifica obiecte dupa anumite criterii

Poate reproduce un anumit pattern

Observa absenta unui obiect dint-un anumit gir

Numara n ordine crescatoare si descrescdtoare pand la 20

Face adunari si scaderi cu suport concret in concentrul 0 — 10

Face adunari si scaderi cu suport concret in concentrul 0 — 20

Rezolva probleme simple cu suport actional, imagistic

Numegte cele patru anotimpuri si zilele sdptamanii

Poate compara doud multimi exprimand corespondenta dintre ele

COMUNICARE DA

NU

UNEORI

Stabileste relatii de comunicare

Isi exprima dorintele sau nevoile

Incearca sa desfasoare secventa ce urmeaza in desfasurarea unei

activitati

Cunoaste succesiunea secventelor unei activitati

Foloseste cuvinte care substituie propozitii

Alcatuieste propozitii cu structura gramaticala simpla

Utilizeaza adjective si adverbe

Utilizeaza pronume
Raspunde / pune intrebari care incep cu ,,cine”, ,,ce”,”unde”,

,,cum”, ,de ce”, ,,cand”

Descrie un eveniment care a avut loc In trecut

Scrie cuvinte/propozitii simple

Anticipeaza un eveniment care va avea loc in viitor

Descrie o imagine, un tablou

Aseaza in ordine cronologicd imagini — secvente dintr-o

povestire

Recunoaste literele de tipar

Recunoaste literele de mana

Face diferenta dintre unitatile lingvistice

Alcatuieste enunturi cu ajutorul unui cuvant

Citeste silabe si cuvinte simple




COMPORTAMENTUL AUDITIV

DA

NU | UNEORI

Diferentiaza Intre doud sunete care sunt familiare

Raspunde la un stimul auditiv atunci cand sunt prezenti alti

stimuli auditivi care 1i distrag atentia(zgomot de fond)

Localizeaza si numeste sursa sunetelor

Diferentiaza Intre diferitele ritmuri ale muzicii (lentd, rapida)

Se migcad in ritmul muzicii

Bate din palme 1n ritmul muzicii

Bate din picioare Tn ritmul muzicii

Recunoaste cateva cantece

Canta

Poate sa reproduca, prin imitatie, linia melodica a unui cantec

(la inceput cu ajutor, apoi singur)

Face diferenta intre doua cuvinte cu numar de silabe diferit

Isi da seama de preponderenta vocalelor sau a consoanelor

Recunoaste prezenta sau absenta unui anumit sunet intr-un

cuvant

Sesizeaza diferentele dintre doua cuvinte asemandtoare

GRAFISM NU

Cu sprijin

(verbal, fizic)

Fara sprijin

dificil | usor

dificil | usor

Tine un creion Intre degetul mare si index

Scrie tinand cotul pe masa

Scrie pe foaie dupa instructiuni

Traseaza linii

Coloreaza

Uneste doud puncte printr-o linie

Puncteaza dupa contur

Copiaza un desen, litere, cifre

Deseneazd cu degetul Tn aer o figura, forma

Se orienteaza Tn spatiu grafic

Deseneazd forme geometrice simple

* ORIENTAREA IN TIMP

DA

NU | UNEORI

Reactioneaza la expresia : ,e timpul sa........

Intelege notiunile de: - asteapt

- mai tarziu

- acunm/ azi




- maine

- jeri

- In seara aceasta

- saptamana viitoare

- vacanta

- sarbatoare

Cunoaste momentele zilei si rutinele asociate acestora

Cunoaste utilitatea orarului si se foloseste de el

Cunoaste si utilizeaza notiunile de: minut,
ora
un sfert de ora
o0 jumatate de ora

peste o ora

Numegte zilele saptamanii

Se pozitioneaza corect in saptdmana (stie ca azi e marti)

Cunoaste lunile anului

Intelege conceptul de an calendaristic

Isi face planuri in timp (pe zi, siptdman, luna)

VIATA EMOTIONALA SI RELATIONALA

DA

NU

UNEORI

Isi cunoaste numele si prenumele
Isi cunoaste data nasterii

Este atasat de o persoand anume

Cunoaste prenumele mamei, tatalui, fratilor, rudelor

Isi cunoaste adresa

li ignora pe cei din jur

Primeste / arata afectiune pentru cei din jur

Are prieteni

Stabileste usor relatii cu cei din jur

Imparte jucirii cu cei din jur in timpul jocului

Accepta / respecta regulile jocului

Isi asuma rolul de lider in timpul jocului

Prefera compania adultilor

Se joaca doar cu anumiti copii

Participad la activitati sociale

Are hobby

Respecta autoritatea parintilor sau a cadrelor didactice

Prezinta tulburdri de comportament

= UTILIZAREA BANILOR

DA

NU

UNEORI

Face distinctie intre bancnote si monede

Cunoaste utilitatea banilor

Cunoaste si ierarhizeaza valoarea banilor




Apreciaza ce poate cumpdra cu suma de bani pe care o are

Cere bani Tmprumut

Stie sa-si chiverniseasca banii




Fisa de caracterizare psihopedagogica

I. Date personale
Numele si prenumele: C.B.
2.Locul si data nasterii: 02.11.2007, Alexandria;
3.Domiciliul: Alexandria
4.Scoala si clasa in care Invatd: Scoala Gimnaziala, cls. I
I1. Date familiale
1.0cupatia si locul de munca al pdrintilor:
Tatal: muncitor (ocazional)
Mama: casnica
2. Structura si componenta familiei:
a) familie formata din cei doi parinti;
b) frati (surori) - o sora mai mare si un frate mai mic;

c) eleva este crescuta si de bunicii din partea tatalui.

Nr. Varsta Ocupatia
crt.

1. 12 eleva

2. 3 -

3.Atmosfera si climatul educativ:

- climat educativ necorespunzator din cauza conditiilor materiale/sociale la limita
subzistentei (foarte precare);

- lipsa unor modele parentale familiale;

- dezinteres din partea parintilor Tn educatia minorei.

4.Conditii de viata si de munca ale elevului:

? foarte precare, ? la limita
5. Influente din afara familiei ( vecini, prieteni, colegi ):
? reduse, intamplatoare.
II1. Dezvoltarea fizica si starea sanatatii
- dezvoltare fizica normald;
- deficienta/dizabilitate mintala usoara.
IV. Particularitati ale debutului scolaritatii
Eleva nu a frecventat gradinita, prezentand urmatoarele incapacitati:

- lipsa motivatiei si a interesului de cunoastere;



imprecizie In actiunile practice si mentale;

verbalizare redusa a reprezentarilor si actiunilor;

grad redus de independenta 1n procesele intelectuale;

conduita neadecvata inceperii scolaritatii;

anxietate 1n fluxul solicitdrilor scolare.
V. Rezultate obtinute de elev
Dificultati de Tnvatare si adaptare scolara
VI. Procesele cognitive si stilul de munca intelectuala
Tipul de dizabilitate: mintala usoara;
Dizabilitati asociate: devianta comportamentala, tulburari de atentie;

Dezvoltarea senzorial-perceptiva: nedescriminari perceptiv - vizuale si auditive;

Nivelul dezvoltarii psiho-motricitatii:

- reprezentdri temporale reduse (nu cunoaste zilele saptamanii, anotimpurile etc.);
- slabe reprezentari spatiale (nu poate aranja corect in pagind, nu percepe detaliile, nu
utilizeaza corect notiunile spatiale).
* Gandirea
- intuitiv - concreta, la nivelul operatiilor concrete bazate pe material didactic si sprijin
din partea adultului;
- analiza,compararea asigurate pe baza modelului prezentat;
* Memoria
- mecanicd, saracd, reproductiva, de scurta duratd; reprezentari instabile ale memoriei
vizuale si auditive;
e Atentia
- tulburari de atentie;
- fluctuanta in functie de stimul si recompensa imediata;
- hiperactivitate uneori pentru actiuni personale in timpul activitatii scolare.

» Imaginatia slaba, subdezvoltata, reproductiva;

- foloseste uneori minciuni pentru a atrage atentia celor din jur sau pentru a-si
justifica atitudinile negativiste;
- procedeaza rutinier (cu automatisme), fara initiative.
e Limbajul
- vocabular sdrac, neactivizat, imprecis;

- dislexo - disgrafie:- nu desprinde mesajul global din comunicarea orala a Tnvatarii



- nu percepe si nu discrimineaza auditiv si vizual fenomenele;
- imprecizie In scrierea semnelor grafice;
- nu poate formula enunturi proprii.
- tulburari de vorbire: sigmatism
- comunicare: deficitara
- violenta (foloseste expresii urate in relatiile cu colegii)
VIL. CONDUITA ELEVEI LA LECTIE SI IN CLASA (trasaturi de personalitate)

. Afectivitatea

- instabilitate afectiva prin trecerea la afectivitate (prezenta numai fizic) la stari afective
puternice, conflictuale, agresive (verbale si chiar fizice);

- imaturitate afectiva (emotiile ii perturba activitatea);

. Motivatia

- redusa (eleva este mult mai retrasa,rezervatd, introvertita, cu iesiri explozive, uneori prin
manifestdri comportamentale inadecvate);

- lipsa Increderii in fortele proprii;

- reactii dezadaptative;

- pozitive fata de persoane care acorda sprijin moral si material.

. Aptitudini

- muzicale si practice (gospodaresti);

- lipsa aptitudinilor intelectuale (ritm lent, greoi, cu erori);

- lipsa aptitudinilor de comunicare si interrelationare cu colegii de clasa.

. Nivelul maturizarii psiho-sociale

- tulburari emotional-afective;
- frustrari din cauza handicapului social;
- lipsa igienei corporale;
- lipsa igienei vestimentare;
- imaturitatea afectiva (dornica de afectiunea persoanelor adulte).
VIII. Nivelul achizitiilor scolare: (aspecte concrete prin observatie, produsele activitatii
caiete, teste, fise de lucru, activitati de invatare etc.)
Limba si comunicare
Ce stie:
- recunoaste majoritatea literelor mari fara suport imagistic;

- face corespondenta litera de tipar — literd de mana;



- citeste cuvinte mono si bisilabice;
- copiaza, transcrie corect o propozitie dezvoltata;
- scrie corect dupa dictare cuvinte mono si bisilabice;
Ce nu stie:
- nu cunoaste grupurile de litere;
- nu citeste independent un text de mica Intindere;
- vocabularul activ — foarte sarac;
- alcatuieste enunturi simple cu suport imagistic;
- nu cunoaste semnificatia semnelor de punctuatie;
- memoreaza poezii de mica intindere.
CE SE POATE REALIZA PE TERMEN SCURT
Obiective :
- sa Invete grupurile de litere mari si mici, de tipar si de mana;
- sa-si corecteze scrierea;
- sa scrie corect si sa citeasca cuvinte care contin grupurile de litere;
- sa citeasca si sd scrie dupa dictare cuvinte formate din mai multe silabe;
- sa citeasca independent un text scurt;
- sa utilizeze 1n vorbirea curenta un numar cat mai mare de cuvinte noi;
- sa memoreze una sau doua poezii pentru serbarea scolara;
Matematica
Ce stie:
- recunoaste numerele naturale 0-30
- numara corect in ordine crescatoare din 1 in1 in limita 0-30
Ce nu stie:
- ezitari Tn utilizarea corecta: ,,mai mult cu atat”, ,,madrit cu”, ,,micsorat cu” ;
- nu efectueaza operatii de adunare si scadere cu numere naturale de la 0 la 100, fara trecere
peste ordin;
- dificultati In cunoasterea terminologiei specifica matematicii (termen, sumd, descazut,
scazator, diferentd)
CE SE POATE REALIZA PE TERMEN SCURT
Obiective pe termen scurt:
- sa defineasca corect notiunile: termen, suma, descazut, scazator, diferenta;
- sd calculeze oral adunari si scaderi pana la 10 si pana la 100 (cu sprijin);

- sd efectueze oral, calcule In concentrul 0-100: U+U; Z+Z; Z+U; U+Z; ZU+U;



- sd formuleze probleme pe baza de imagini, simboluri;
- sa rezolve probleme cu o singura operatie;
- sa utilizeze corect: ,,mai mult cu atat”, ,,marit cu”, ,,micsorat cu” ;
- sd utilizeze corect terminologia matematica in rezolvarea exercitiilor;
- sa scrie corect in coloand, In paging;
- sa participe cu interes, marindu-si atentia divergenta;
- sa-si coordoneze activ miscarile psihomotrice (in folosirea materialului intuitiv);
- sa-si dezvolte memoria logica (reprezentdrile mentale).
Obiective terapeutice (formativ-educative):
- dezvoltarea gandirii (calculului mintal si scris);
- activizarea vocabularului matematic (terminologia);
- dezvoltarea capacitdtii de concentrare a atentiei.
IX. Modalitati de stimulare pentru implicarea in realizarea sarcinilor scolare: (cum
poate fi motivat, in ce mod i se capteaza atentia, vointa)
STRATEGII DIDACTICE FOLOSITE IN INTERVENTII
Metode si procedee:
- explicatia pe baza materialului intuitiv-concret;
- demonstratia pe baza de simboluri, pentru Tnsusirea algoritmului de efectuare a calculului
mintal, oral si scris, liniar si Inscris;
- observatia pe baza de stimuli (dirijata);
- problematizarea — rezolvarea de probleme imagistice si actionale;
- exercitiul matematic si exercitiul — joc;
- fisa de evaluare;
- munca independenta;
- conversatia euristica;
METODE SI PROCEDEE TERAPEUTICE
- activitati ludice
- activitati de art-terapie;
- activitati de ergoterapie;
- activitdti psihoterapeutice pentru diminuarea tulburarilor de atentie si de comportament.
MATERIAL DIDACTIC
— numadratori, betisoare, planse, simboluri (puncte, bile, linioare, stelute etc.), jetoane,

tabla magnetica cu numere, manual.



Nevoi specifice ale copilului in cadrul familiei:
» copilul are nevoie de o Ingrijire si o supraveghere mai atenta din partea parintilor;
» este necesar ca parintii sa manifeste o atitudine pozitiva fata de scoala, s-o aprecieze si
s-0 Incurajeze pentru a invata;
» se impune o organizare mai judicioasa a timpului petrecut de eleva acasa, sa existe un

raport optim intre timpul de invatare si cel de joc.

Obiective:
* Sensibilizarea parintilor fata de problematica si nevoile elevei;
* Imbunatatirea colaborarii dintre parinti si scoala (cadru didactic).
Mijloace de realizare:
. .
«» discutii cu parintii;
¢ realizarea unor activitati scolare sau extrascolare la care sa participe si parintii
(serbari, expozitii cu produse ale elevilor, excursii, concursuri sportive);

+¢* Intocmirea Impreuna cu parintii a unui ,,orar’’ pentru acasa.



Fisa de examinare logopedica

1. DATE GENERALE

EXAMINAREA PRONUNTIEI (prin vorbire reflectata)

Pronuntati fiecare cuvant rar si clar. Solicitati copilului sa-1 repete.
Incercuiti sunetul sau grupul de sunete gresit pronuntat si notati exact cum a

pronuntat copilul.

Sonante Fricative

M MAMA/MAC...c..cerrreerrerrreenneennne fofatde. e
I' Tac/pere/vapor...........cccceeennnen. fl floare/fluture.......ccccceevveeeveeecnveennenns
It Carte/SPOrt.....cccceeervveeecuveesveenns fr fructe/frunze........cccccevvvvevvevenenennnn.
N Nuc/ prune/pian..........ccc.eeee.... VA7 | - O UT

SR T0 T | SRR

Oclusive

] ] 11

p pana/vulpe/lup.......ccccevveeernnnenn. SP Spate/aspirator..........ccceeeveeeeruveeenne
pl ploaie/umple.........cccoevuvrerrurinnnnne. St Stol/castron........cceeeeeveeereireennnneen.
Pr prosop/prune/Capra.................... Z  ZMeWMANZ.....uveeereerreeeeerreeenerreeeanns
b balon/toba......ccccceeveciieiniiiennnnnee. S SAIPE/PUSCA...vevreeerereeeraereeeenareaenns

bl bloc/tablou.........cccccevveeeerrieennen. St SHUCA...eeeeeerreeeeieeeeeree e,



br broascda/umbrela...............cc......... sl slep/slagar........ccceevveeeceveenieennnenne.

AR 7: 1 - TSRS 10 1 =1 1 16 O
L0000 (210 V410 = e (0) SRRSO SC SCOAlA...ciiiiiiiiiiiieeiiee e,
(« I DT 1 F: O j  jucarie/CojOC.....cceeerevreeeeereeeennnen.
dr drum/drept.......cccceeeeevveeeeecnennnns h haind/pahar.......ccccceeveviveinennnnnns

C €Al

cl clopot/cleste.......ccccceeevveeeennnnnnee Africate

CI'  CreiON/Creta......ccceeeervuveeerrureeennns t tap/braf/ maimufa.........cccceereureennnn
g F: | - DTSRRI CE CEAS/SOATECE.....eerrrereerrrnrreerrarraaennns
gl glob/oglinda.........ccccvvevvenreennnenn. Ci  CIreSe/CipiCi...cccceeeeccueeeescreererieneennns
gr grading........cceeeeeveeeenieeeencneeennnne ge geanta/margele........ccccceeerrvureennne
ghe ghem........cccoovviiiniiniiiie, gi girafa.....ccoooveveviiiiiie
ghi ghinda........cccoooviiiiiiiiiieee,

che chei.....cocevviiviiniiiieieee

chi chifle.....cccovviiiniiiiiiiiieeen,

GRESELI IN EXPRIMAREA ORALA ( Disgramatisme)
1) Enumerari

- zilele saptamanii / lunile anului / recitarea unei poezii ..........cceceeeeveeerreeeenueenne

2) Repetari de propozitii

2 cuv. - Copilul doarme.



5 cuv. - Pe camp cresc multe flori frumoase.

3) Repovestire

Ieri, Andrei s-a dus cu bunicul in parc. Pomii erau verzi, iar florile
multicolore. Un duldu mare, lanos, s-a oprit in fata unui catel mic. Dulaul a
inceput sa latre amenintator, vrand sa-1 ia de ceafa pe catel. Bunicul si Andrei au

reusit sa-1 goneasca pe dulau.

4) Vorbire independenta

- descrierea unei imagini, "Povesteste-mi ce ai vazut ieri la Tv." sau "Ce te-ai

jucat ieri;"

Concluzii (bifati)

o - memoria verbala deficitara
o - folosirea gresita a articolului
o - folosirea gresita a cazurilor
o - folosirea gresita a acordului

0 - topica gresita



EXAMINAREA CITIT - SCRISULUI

Omisiuni Inlocuiri Adaugiri Inversari Ritm

Citire

Copier

Dictare

Greseli tipice




Fisa de consiliere scolara

I. Numele si

prenumele:

Varsta:

Sex:

Studii (profil):

Mediul de provenienta (rural / urban):

I1. Profesia parintilor:

Mama

Tata

Tipul familiei:

III. Starea actuala a sanatatii:

Antecedente:

IV. Motivul pentru care participa la consiliere:

V. Obiectiv general:

VL. Obiective specifice:

VII. Plan de interventie

Data Activitatea desfasurata Interpretare/Observatii




VIII. Concluzii;

Chestionar elevi

1. In ce localitate locuiesti?

4. Mai ai frati/surori?
Nu [ Da [

5. Daca da, ce varste au?

6. Cu cine locuiesti in casa?

7. Ce ocupatii au parintii tai?

8. Din persoanele din casa, mai are altcineva ocupatie? Care?




9. Ai fost plecat vreodata in alta tara?

Nu [J Da [
10. Daca da, unde si care a fost motivul?
11. Parintii tai se intereseaza de ceea ce faci tu la scoala?
Nu [ Da [
12. Spune 3 motive pentru care iti place sa fii la scoala/ n clasa:
a)
b)
c)
13. Spune 3 motive pentru care nu 1ti place sad fii la scoald/ in clasa:
a)
b)
C)
14. Ai fost vreodata felicitat de catre profesorul tau?
Nu UJ Da [
15. Cum s-a intamplat?
16. Ai fost vreodata insultat de catre profesorul tau?

Nu [ Da [

17. Cum s-a intamplat?




18. Ai prieteni ?

Nu [ Da []
19. Cum Tti petreci timpul liber cu acestia?
20. Spune trei lucruri pe care ai dori sd le schimbi in gcoala ta:
a)
b)




10.

Chestionar parinti

In ce localitate locuiti?

Ce varsta aveti?

Participati la acest chestionar in calitate de :

Cati copii aveti?

Ce varste au copiii?

Dintre acestia, cati merg la scoala?

In cazul in care unul dintre copiii dvs. de varsti scolard nu merge la scoald, care este

motivul principal?

Ati fost plecat vreodata in straindtate?

Null Dall

Daca da, unde, pentru cat timp si care a fost motivul:

Daca ati fost plecat in strainatate cu copiii pentru o perioada mai lunga de 1 an,
v-ati inscris copilul acolo la scoala?

Null Dall



11. Ce puteti spune despre scoala in care Tnvata acum copilul/copiii dvs.?

12. Mentionati 3 motive pentru care sunteti multumit de scoala unde invata copilul/copiii

dvs.:

a)

b)

C)

13. Mentionati 3 motive pentru care nu sunteti multumit de scoala unde invata
copilul/copiii dvs.:

a)

b)

)

14. Mentionati activitdtile desfagurate In acest an scolar la care scoala v-a invitat sa

participati si modul in care v-ati implicat In aceste activitdti:

15. Credeti ca aceste activitati au fost utile pentru dvs. sau pentru copilul/copiii dvs.?
Null Dall

16. De ce credeti acest lucru?

17. Sunteti multumiti de rezultatele scolare ale copilului/copiilor dvs?

Null Dal]

18. Explicati raspunsul dat:




19. Ce parere aveti despre profesorii copilului/copiilor dvs.?

20. Spuneti trei lucruri pe care ati dori sa le schimbati n scoala unde invata copilul/copiii
dvs. :

a)

b)

c)




Rolul climatului familial in dezvoltarea copilului de varsta

scolara mica

Studiu de caz

Mama copilului A.N. Tn varsta de 9 ani solicita consiliere deoarece ea si sotul ei nu reusesc sa
gestioneze comportamentul fiului lor.

a) Anamneza — prima sedintd

A.N. este elev 1n clasa a IlI-a. Ori de cate ori parintii merg la scoald, doamna Tnvatatoare si
anumiti parinti ai copiilor se plang de comportamentul fiului lor. Este elev in clasa a III a si
pdrintii nu stiu ce sa mai faca pentru ca acesta sa se cuminteascd. Uneori se baga sub banca in
timpul orelor, vorbeste urat colegilor de clasa, iar la lucrarea de control nu a obtinut
calificativul de F.B cu care era obignuit si a suferit. De ciudd, a rupt lucrarea in fata doamnei
Invatatoare . Nestiind cum sa procedeze, pdrintii s-au gandit sa-l1 mute la o alta scoala, asa
cum le-a sugerat si doamna invatdtoare.

A.N. marturiseste cd nu stie de ce atunci cand face rele, copiii spun ca nu a facut asa, il
apara, iar atunci cand e cuminte, 1l pardsesc si spun ca a facut ceva rau. La intrebarea ce rele
face, copilul raspunde ca daca ceilalti colegi 1l jignesc sau il bat, face si el acelasi lucru. Din
cele spuse de copil, reiese ca el la scoala este atat agresor, cat si victimd. Faptul ca a rupt
lucrarea de control este explicat de A.N. astfel: el considera ca a fost depunctat pe nedrept,
deoarece ceea ce a rezolvat, a rezolvat corect, iar ceea ce n-a reusit sa termine se datoreaza
faptului ca a intarziat la ora, din cauza parintilor , si nu ca n-ar fi stiut. Daca ar fi avut timp

suficient, ar fi obtinut calificativul de F.B.

b) Sedinta II

S-a efectuat evaluarea psihologica, care a evidentiat un QI corespunzator inteligentei
superioare, frustrari si tendinte usoare agresive. S-au fixat cateva reguli de bazd pentru
comportamentul in clasa, intrebandu-l pe elev, ce altceva diferit va face pentru a schimba
ceva In comportamentul lui, astfel Incat parintii sdi sa fie fericiti ? El a decis sa fie atent la ore,
sa manifeste respect pentru doamna Tnvatatoare si colegi, sa aiba o mai buna comunicare cu
clasa de elevi si sa respecte regulile prin care atunci cand este jignit sau batut sa-i transmita
doamnei Tnvatatoare si dumneaei va fi aceea care va lua masurile necesare in clasa,

sanctionand comportamentele agresive.



Cu toate ca parintii se jenau sa ia contact cu invatatoarea, de teama aflarii unor noi
comportamente indezirabile ale copilului lor, s-a hotdrat ca parintii sd mentina o relatie
constanta cu scoala.

Impreuna cu elevul si parintii acestuia, s-a alcituit un program de efectuare al lectiilor
si de petrecere a timpului liber, program pe care sa-1 puna la vedere, la biroul copilului. De
asemenea, parintii au hotarat sa schimbe ceva in programul cotidian, astfel incat sa se implice

Tmpreuna si sa dedice mai mult timp educarii copilului.

c) Sedinta II1

Comportamentul copilului s-a ameliorat ITn mare masura, iar programul pe care si-1
fixase in cabinet fusese respectat. Baiatul a povestit ca in clasa se simtise deseori singur.
Intrebat care sunt desenele animate preferate, acesta raspunde ca “Prieteni imaginari” si ca si
el si-a facut un astfel de prieten imaginar. Parintii nu stiau de acest prieten imaginar al

copilului.

d) Sedinta IV

La aceasta sedintd A.N. era usor agitat, diddea din picioare in timp ce era asezat la
birou. El spune ca si la scoala face la fel, deoarece simte ca piciorul drept este cam
neastamparat. Se solicita copilului sa deseneze si sa coloreze piciorul drept, dupa care, pe o
alta coala, sa-1 coloreze cu acele culori ce 1l relaxeaza si il linistesc. De unde la Inceput a
desenat in negru si rosu, in cel de-al doilea desen a Tmbinat nuante de albastru, verde si
galben. In finalul sedintei, baiatul era relaxat si a marturisit cd vine la cabinet cu curiozitate si

placere. Mama bdiatului a confirmat.

e) SedintaV

Familia era Tncantata de progresul facut de baiat, acesta avea aproape numai F.B-uri,
in clasa era linistit, a pastrat aceeasi scoala si parintii isi recapatasera linistea sufleteasca
mergand la serviciu nestresati.

A.N. a fost felicitat pentru implicarea lui in schimbarea comportamentului si pentru
efortul depus; de asemenea au fost cuvinte apreciative si la adresa familiei, In special a mamei

care s-a implicat si a colaborat cu copilul, invatatoarea si psihologul.



f) Concdluzii

Despre modul CUM sa devii un parinte bun astfel incat sa-ti educi proprii copii Tn mod
eficient, nu se preda in nici o scoala. O facultate a parintilor, nu exista inca...

A educa un copil, nu Tnseamnd a modifica natura lui pentru ca Tn mod natural, copilul
are In el totul pentru a reusi. Important este sa-i oferi un climat familial corespunzdtor si sa
inveti cum sa actualizezi potentialul copilului, sa-1 ajuti sa se dezvolte armonios in mediul sau
familial si psihosocial de viata. Primul pas este acela sa-1 iubesti si sa manifesti dorinta de a-1
cunoaste, sa stii care-i sunt trebuintele, interesele, succesele, insuccesele, sentimentele.
Urmatorul pas este sa inveti legile cresterii fizice si mentale. A trece de la o educatie
autoritard la o educatie mai permisiva bazata pe adaptarea la realitate pand a deveni prietenul
copilului tdu, este urmatorul pas. A Invata ca in timp ce reactionezi emotional atunci cand
greseste, nu este suficient, si ca este necesar sa privesti si solutiile alternative la problema,
este un alt pas. A te implica Tn educatia copilului tau este conditia reusitei in obiectivul ce ti 1-
ai propus, acela de a fi un parinte bun, educativ. Rolul acesta se Tnvata treptat, acorda-ti
timpul necesar! ... pentru ca a fi un parinte bun este o artd... o arta ce se nvata.

Platon spunea ca educatia are drept scop sa dea sufletului si corpului Intreaga
frumusete si perfectiune de care sunt susceptibile. Ajuta-l sa-si ia lectia din experientele sale
de viata si nu insista doar in a-1 invinovati atunci cand greseste. Vorbeste-i si despre calitatile
sale, despre reusitele sale! Invati-1 si experimenteze mental comportamentul si si vada
consecintele punerii lui 1n practicd, sa-si autoevalueze conduita! Dezvoltarea
psihosociomorald este un proces activ, experienta individuala se reorganizeaza continuu in

structuri ce au o anumitd semnificatie pentru fiecare persoana.



Education System in Romania

The education system represents the main subsystem of the education system. The

structure of the education system in Romania includes: pre-school, primary, lower secondary,

compulsory general, upper secondary, schools of arts and crafts, apprentice schools, post-

secondary and higher education.

After 1989 the Romanian education has made progress despite the difficult economic

conditions and the changes that have occurred in the social life. After 1998 the education

reform was started, as a result of the gradual democratization and the infusion of the European

funds and the World Bank.

The structure of the national education system:

1. Pre-university. Pre-university education is divided into 5 cycles:

* 1.1 Pre-school Education (or Kindergarten) - lasts three years and it is made up of three

groups: Small Group, Middle Group and Big Group.
* 1.2 Primary Education (Primary School) - classes O (preparatory) -1V

* 1.3 Secondary Education (Gymnasium) - classes V-VIII

* 1.4.1 High School Education (High School) - of four or five classes (classes IX-XII /
XIIT)

* 1.4.2 Vocational Education (School of Arts and Crafts), which may continue or remove
the High School to prepare students for careers that are based on manual or practical
activities.

* 1.5 Post-secondary Education may last between 2 and 5 years.

2. Higher education (higher studies) has been reorganized to be in accordance with the

principles of the Bologna process, and its aims is to build the European Higher Education

Space. It has the following four components:

+ 2.1 University studies (Licentiate) 3-4 years, for most subjects 3 years (since 2005)

» 2.2 Masters studies (Master) 1-2 years, for most subjects 2 years (since 2008)
* 2.3 Doctoral studies (PhD) last at least 3 years (PhD) (since 2006).

* 2.4 Lifelong learning (post university courses, continuing education).



Education of the special educational needs

Theoretical landmarks
All persons with SEN, regardless of the nature or degree of their deficiency, have the
right to an appropriate free education, adapted to their needs and wishes.

» Academic Learning began to be seen as important by soon. Before the twentieth
century, most children were educated at home. The boys were learning professions
practiced by their fathers, and the daughters were learning from their mothers how to
care for the household. Only the boys from wealthy families could afford to go to school.
The poor children and the children with disabilities were often forced to beg in order to
support themselves or to assist their families. Because these activities did not require
academic skills, the formal education was not considered necessary, and the minor
disabilities did not change the situation with anything. As long as you could work in the
field and were able to make a horseshoe, you were accepted as a member of that
community. The situation began to change with the advent of compulsory education. Each
student had to obtain high performances in all subjects, although the curriculum was not
adapted to the needs of all students. The children and the young people with disabilities
or those who could not cope that system were sent to special institutions.

There were three stages of integration / segregation:
* 1. Integration without assistance

In the past, the students with disabilities were attending the public schools without
benefit by any kind of assistance from the special schools (e.g. students with visual
disabilities).
* 2. Segregation

The period during which the special schools were the main alternative.
* 3. Integration

During this period, the students were / are integrated in the public schools and
received / receive assistance from the resource centers / special schools.
There are different forms of integration:
* Establishing the special classes in the public schools, the students being distributed in

separate classrooms; instead, the students can attend to regular classes, at some of the

subjects.



* Full integration is achieved when students are distributed in regular classes, learn with
their colleagues and enjoy the assistance of specialized teachers / resource center.
* Students with deficiencies schooled at home;
* Special education is a form of education adapted and designed for all children with
special educational needs who are unable by themselves to achieve a level appropriate to
their age and society requirements for an active, autonomous and independent human.
The principles which underlay of the special education
* (1) Guaranteeing the right to education for every child
a) Children have the right to learn together regardless of difficulties and differences
b) Every child is unique and has some potential for learning and development
c) The school and the community ensure equal access to education for all children
* (2) Providing specialized services focused on the needs of children with special
educational needs.
a) Correlation of education types and forms of tuition depending on the purpose of
education, general objectives and aims of the education.
b) Providing of the educational connection through complex activities
Special education measures - provided individually or in the integrated
structures take into account:
* a) training of the teachers and classes in order to adapt educational practices for the
students with SEN in groups / classes in public education;
* b) ensuring the group / class with support services and professionals (psychologists,
speech therapists, physiotherapists, teachers / itinerant support staff etc.) to ensure
the rehabilitation of students with SEN along with the conducting of the educational
process;
* c) the corresponding reduction of the students, at least 2 to each student with
disabilities integrated into the group / class, depending on the severity of the

deficiency.



Disabled children integration in public schools

The idea of integrating of the children with disabilities in public schools has
appeared as a natural and necessary reaction of the society to its obligation to ensure
the normalization and reforming of the education conditions for people with special
educational needs.

Integration means that the relationships between individuals are based on a
recognition of their integrity, values and common rights they possess. When
recognition is absent for these values, the alienation and segregation install between
the social groups. In other words, the integration refers to the relationship established
between the individual and the society and it can be analyzed considering several
levels, from simple to complex.

Integration implies equal social participation and equality in access to
education achievement. Among the current and future values of democratic society
integration, people think that the following are dominant:

- acceptance of all differences;

- respect for diversity;

- human solidarity and especially with different people;

- fight against exclusion and marginalization;

- fight against social inequality.

The levels of integration lies in the interaction relationship, it is mutually
enriched and influenced, creating all necessary conditions for changing and
transforming the society into a society able to ensure the integration of people with
mental disabilities within it. The access to integration applies to all persons, including
those with disabilities, regardless of the disability and its severity. In this regard,
should not be any restriction. People with a disability and especially people with a
mental disability are all too ordinary, people with dreams, hopes, aspirations, but with
more pain and more obstacles they face.

Integration is a complex process that involves:

- to educate children with special needs in regular schools along with other
normal children;

- to provide specialized services (rehabilitation, educational therapy, school

counseling, medical and social assistance) in that school;



- to provide support to school teacher in the design and implementation of the
integration programs; to enable effective access of children with special needs in
regular school at the schedule and resources (classrooms, offices, laboratories, library,
sports fields, etc.);

- to encourage friendship and communication between all the children in the
class / school;

- to educate and help all children to understand and accept the differences
between them;

- to respect the parents’ problems and opinions, encouraging them to get
involved in school life;

- to provide individualized support programs for children with SEN;

- to accept radical changes in the organization and development of educational
school activities.

According to the principles on education promoted by international
organizations, it is said that people / students with different types of disabilities have
the same fundamental rights as other citizens of the same age, without discrimination
based on sex, language, religion, financial status or any other characteristic of the
person concerned or his family.

If we accept the idea that after graduating school, all children should benefit
from the chance to participate actively in social life, then we have to give them that
chance unconditionally; therefore the social integration is prepared and conditioned
for school integration.

We can talk about multiple levels of integration, such as:

a)physical integration - enables people with special needs the basic needs of their existence,
i.e. providing a living space in residential areas, organizing classes and groups in regular
schools, professionalization in various fields, jobs (in a protected system);

b) functional integration - is considering the possibility of access for people with special
needs to use all the facilities and services offered by the social environment / community to
ensure a minimum of comfort (e.g. use of public transport, facilities on the street or in
different access public institutions);

¢) social integration - refers to a whole set of social relations between people with special
needs and other members of the community (neighbours, colleagues, people on the street,
public servants); these relationships are influenced by attitudes of respect and esteem and all

manners of interaction between normal people and those with special needs;



d) personal integration - is related to the developing of interaction relationships with
significant people, in various periods of their life; this includes various types of relationships,
depending on the subject's age - for children, relationships with their parents, relatives,
friends; for an adult, relationship with his / her spouse, friends, children, relatives (i.e. the
effective integration requires certain conditions, namely, for a child, close relationships with
family and for an adult ensuring a dignified existence with diverse relationships within social
groups in the community);

e) integration into society - is about ensuring equal rights and self-determination respecting
person with special needs;

f) organizational integration - refers to the organizational structures that support integration;
it is necessary that public services should be organized so as to meet the needs of all
individuals in society.

In conclusion, the transposition into practice requires the development of a congealed
system of actions, from various fields: psychology, pedagogy, sociology, social assistance,
nursing, organizational, legal, political etc. These actions shall be performed starting from the
individual to the social, aiming to finally, the transformation into a system able to ensure the
integration of people with special needs in the structures within.

A fundamental criterion for differentiating the forms of integration refers to the length
of the presence of the child with special needs in regular school. Thus we meet:

- total integration forms — the student with special needs spends all his time in the
regular school, except the treatment programs that can run in space of the same school (setting
in the regular school of a space where children with disabilities can display the therapeutic
activities) or outside of school (curative educational centers, rehabilitation services,
specialized clinics)

- forms of partial integration — the student with special needs spends only a part of his
time in the regular school (he only participates in certain activities in the regular school or
certain subjects in the regular school where he can cope, and the remaining curriculum is
similar to the program of a special school and runs either in a specialized school or a day care
center or rehabilitation center).

Looking the things from another perspective, based on the same criterion, we can
identify these forms of integration:

- total integration;



- partial integration - participation of children with special needs at certain activities;
those activities are selected according to: the potential of the integrated students and the type
of deficiency, resources and school readiness, interests of students, parents’ requests etc.;

- occasional integration - participation in common of the students with disabilities
along their colleagues from the regular school at different extracurricular school activities
(trips, celebrations, sports competitions, performances etc.).

Regarding the forms of integration of children with SEN, existing in Romanian school,
these are based on the following models:

The model of cooperation between the regular school and special school - in this
case, the regular school coordinates the integration process and establishes an active
partnership between the teachers from both schools who will experience a new way to sustain
the development of teaching activities, preparing together the school activities content,
adapting the learning materials and resources used during classes and offering a comfortable
way to all students in the class. This model has the advantage of allowing the use of resources
and experience existing in the two types of schools, without requiring additional expenditure.
Also, the special school teachers have extensive teaching much broader and the regular school
teachers can be informed on many aspects of the real needs and possibilities of a student with
special educational needs. At first glance, this model could be considered impossible,
especially in our country where, in the representation of the public opinion, the special
education teachers are considered, at least in terms of our state, as inferior to those from the
public education, and some teachers from the regular schools, adept of an elitist school model,
have not the strength, courage and good faith to recognize that some children with disabilities
can be as good as their colleagues, considered as normal, also, they have the right to equal
opportunities in education and professional training. To solve this problem, there are
alternative establishments of day care centers or rehabilitation centers for deficient children
(by reorganizing the existing special schools) including a small number of children and the
work program for the activities to be healing, compensatory and consolidation knowledge
received at school and their living arrangements to be closer to normality.

The model based on organization of special classes in regular school - this model
involves the integration of disabled children in the public schools where they can enter in
relation to normal pupils, helping them with the support of teachers and specialists from the
school, a better knowing and relationship between the two categories of children. The model
is criticized by some experts who do not consider it a real integration, the establishment of a

special class in a regular school, the practice demonstrating the difficulty of implementing an



integration program by this model; the discrepancy between regular classes and the special
class worsens, the actual time that normal students and those with special needs relate directly
is quite low (in most cases this time is reduced during breaks between school activities) and in
terms of a collective school of this type are considered easily between groups of students
where the conflicts or the attitudes that may increase discrimination against deficient students
in special class (i.e. integration opposite effect).

The model based on the setting in a regular school of a space or rooms for the
deficient children, individual integrated in regular classes in that school - in this case, the
teacher who is dealing with deficient students is the support teacher who performs activities
with these children, both in specially designed space in school and in the classroom, when the
conditions require / allow this kind of thing, collaborating directly with teachers from the
classes where the children are integrated.

The itinerant model - this model fosters the integration in a public school of a small
number of children with special needs, residing within a small distance from the school (thus,
it is avoided the disadvantage of the child travels long distances) and supported by an itinerant
teacher (specialized in children's homes with a particular type of deficiency); so they can
participate in that school activities.

The common model - is relatively similar to the previous model, except that in this
case, the itinerant teacher is responsible for all children with disabilities in a particular area
and provides services to support children and families, helping parents to the composition of
learning programs, follows the child’s evolution school, works with regular school teachers
where the child is integrated and intervenes when learning problems arising from certain
requirements.

An integrative school is:

* school in a constantly changing and adapting to the children’s needs

» the most effective medium to combat discriminatory attitudes

* intercultural welcoming and open community

* school that values equally all children, teachers and parents

The integration is based on the belief that adults work in inclusive communities, made
up of people of different races, religions, aspirations, with or without disabilities. So,
regardless of age, children need to grow and learn in environments similar to those they will
work as adults, and school is the main institution that must respond to this need.

The teacher from the integrative school will have a number of goals for improvement

and professional self-improvement, such as:



* Be able to point out the strengths and interests of each child and use them for internal
motivation in the educational process.

» Know to set ambitious goals but differentiated, adequate to the student, which requires a
differentiated assessment.

* To formulate appropriate expectations for EVERY student, whatever should be his/her
capabilities. This ability of the teacher allows all students to become members of the class and
the school.

* To know how to use a teaching style based more on activities than on the intervention from
the teacher’s desk.

* To know how to provide daily conditions for each student to have a success

Useful Skills for a teacher from the integrative school are:

» To realize that every child in the class responds.

* To know different instructional strategies and know how to use them effectively.

* To work in a team with parents and other professionals dealing with child

» To perceive working with each member of the class as an opportunity for professional
development and not as problem that he or others have done.

* To be flexible and demonstrate a high degree of tolerance.

For each child found in the protection system is needed a project of development and
implementation of customized care, education, rehabilitation, (re) integration and social
family.

An important part of the personalized project is related to the integration project in
the school and community. For any child in need following a form of preschool education or
school, this project is realized in partnership with kindergarten / school community. The case
manager will lead the development and implementation of this document written on the
school principal and the educator, teacher or tutor responsible for the education of the child.

The personalized integration project in the school and community is a file that
includes data about child, initial assessment of his/her situation, intervention plan and reports
that reflect the evolution of the situation during the implementation of the plan.

This document facilitates the connection between the child welfare services and
school, interdisciplinary teamwork and ensures a responsible and complementary training of
the professionals from the system, the school principal and teachers, family, children and
adults from the community for every child at-risk or with special needs, with SEN or with

social problems to be supported in school, professional and social integration.



Social integration can not be separated from school integration, it is not just post-
school, but it is built gradually, as becoming child education, as adult "social being", school is
a part of social life itself, as progress in the right direction of acquirement autonomy, social
"competencies" should constitute as well as intellectual development, an educational purpose.

Through the legislative frameworks applied for the various categories of deficient, to
ensure home schooling and to provide support to the structures in public education, we can
achieve a part of the tasks of the inclusive education. We recall some of the directions of
action materialized, namely:

* operation of C.J.A.P.P. at county level;

* operation of C.S.A.P.P. at level institution (school cabinets of psycho-pedagogical
assistance);

* working of expertise commissions to realize complex differential diagnosis;

» standardization and compliance of the itinerant teacher;

* development framework plan for integrated students in the mainstream school,
individually or in groups;

» practicing teamwork when the integration, coordination is ensured by the
pedagogue.

Public School became inclusive school will have:

» material and technical equipment: specialized classrooms (physiotherapy, speech
therapy), devices for different types of impairments, educational means adapted;

 ensuring adequate human resources (specialist teachers in pedagogy and and
itinerant teachers);

» functional adaptations to the buildings (building modifications, ramps, escalators)

The integration activity, the activity of itinerant teacher proves effective if, during
schooling in school, the integrated deficient student manages to adapt to school, to attend it
regularly, to participate in class actions and so the student becomes independent of
educational support services.

School practice in integrated education has shown that solving problems that children
encounter in the educational process, cause an analysis on more many levels of learning
problems, according to the orientation and perspective to address these issues.

Very important is the basic terminology used in the context of integrated education.
Thus:

* School integration - is the process of inclusion in regular schools or in regular

classes, at formal and non-formal educational activities, of the children considered as having



special educational needs. Perceiving school as the main court of the child's socialization
(family is reckoned the first instance of socialization), school integration represents a
customization of the process of social integration of this category of children, a process that
has a fundamental importance in facilitating the further integration in the community life
through formation of some behaviours and attitudes, skills and capabilities of friendly
process. In addition, the school integration of children with special needs allow, under the
careful guidance of teachers, the perception and correct understanding of the problems of
normal students and the potential for networking and participation in community life of their
peers, who, for reasons beyond their control, need a differentiated approach to teaching-
learning process in school and certain facilities for their participation and to services in the
community.

* Requirements / special educational needs - refers to educational requirements in the
particular category of students, consecutive requirements of dysfunction or impaired
intellectual nature, sensory, psychomotor, physiological etc. or to conduct psycho and socio-
economic or otherwise. All these place the student in a state of difficulty in relation to others,
state that does not allow an existence or a recovery in normal intellectual potential and skills
available to it. Consequently, the school educational activities and / or extracurricular creative
new ways to design and conduct of their, in a direct relationship with the real possibilities of
students, so they can meet the demands that they feel in relation to the educational act.

* inclusive school - the name of the school from public education where all children
have access from a community, regardless of their origin, who are integrated in one form or
another and children with special needs in education, where the teaching activities program is
based on a specific curriculum (individualized and adapted) and where teacher participation in
educational activities in class is based on an active partnership between teachers, support
teachers, special education specialists and parents. Given this reality, literature talks about
inclusive classes, which can be integrated in a limited number of children with special
educational needs.

* differentiated Curriculum - refers to the modality of selection and organization of
contents, methods of teaching and learning, assessment methods and techniques, performance
standards, learning psychological environment, for the purpose of differentiating learning
experiences and adapting the educational process aptitude and understanding the possibilities
at the interests and educational needs, the pace and learning style of the student. This
differentiation is considering, first, the specific potential skills, the dominant personality and

ability of understanding and processing information / knowledge acquired in the educational



process. Starting from this premise, we can speak here about a curriculum customized /
personalized.

* adapted Curriculum - is closely linked to the notion of differentiated curriculum,
meaning that differentiation assumes, implicitly, an adaptation of the contents, methods,
means and working techniques in educational activities. From a certain perspective, the two
terms are almost synonymous, meaning that there can be no differentiation without
adaptation, just as there can be no differentiation adaptation (obviously within the scope of the
concept of curriculum). The notion of adapted curriculum fits better in the context of
integrated education, where the adapt of the contents to a specific category of pupils with
special educational needs takes into account both the volume of knowledge, and especially
mental processes and functional peculiarities of the nervous system to the students with
special needs, where the compensatory function determines a number of changes in the neural
networks of transmission and processing of information.

* itinerant / support teacher - is a person specialized in educational and rehabilitation
activities for children with special needs in education. His status is as a specialized teacher
who can be employed by special schools, a rehabilitation center or a school employee (when
therapy and rehabilitation activities are carried out in the area of school, in special places, and
properly equipped for these activities - resource room for children with special educational
needs). In his capacity as teacher support, besides the specific activities outside with the
children considered as having special needs, attends at the class and teaching activities,
together with teacher school where children with difficulties in receiving and understanding
the message of the lesson or in the duties received in certain subjects.

Early intervention is known as a social movement, a professional and scientific
specialization area, a sine qua non condition for improving the efficiency of recovery and
social integration of children with SEN, due to some deficiencies that can lead to different

disabilities.



Learning difficulties

“Learning difficulties” is a generic term that refers to a group of disorders which is
expressed by significant difficulties in the acquisition and use of reception and understanding
of language, speech, writing, reading (letters, syllables), reasoning and mathematical skills
and social skills.

As a conclusion based on these definitions, we can consider that a child / student has
learning disability (LD) if:

« there is a significant difference between his capabilities and academic performance
achieved;

* the progress in learning is minimal for a longer period of time;

» has a disability / incapacity that prevents him to use the educational facilities that are
available to children of the same age with him;

» works at a lower level to children of the same age;

* have persistent difficulties in learning the reading and writing and mathematical
calculation;

* have emotional and behavioral difficulties that impede frequently and at a very
significant the learning process of the child or even the whole class;

* has sensory impairments and mental requiring additional equipment or specialized
services;

* has ongoing communication and interaction difficulties that prevents him in the
development of some balanced social relations and forms obstacles in the learning process
In terms of etiology, it is identified two broad categories of L.D.:

a) L.D. own - said

- impairments and disabilities hardly visible (hidden);

- are related only to one person, related to his impairments and disabilities caused by genetic
factors, disease, trauma, accidents, etc.

b) L.D. induced

- are induced by the child's environment or even himself;

- can occur during and at the end of their own learning;

- is due to:

- insufficient learning time;

- previous gaps in learning;



- absence of effective learning techniques and procedures;
- lack of a scheme of work;

- poor quality of classroom teaching;

- school overloading;

- absenteeism, illnesses, ailments, etc.



The support teacher

The duties of the support / itinerant teacher
-4 a) collaborates with the internal commission of continuous evaluation of school / resource
center to retrieve information on the assessment and personalized service plan child / student
with special educational needs integrated into mainstream education;
-4 b) collaborates with the entire academic staff of the school where the child / student is
registered to achieve effective integration in the whole school
-1 ) elaborates and realizes the customized intervention plan and the adaptation of the
curriculum in partnership with teachers from the group / class;
-4 d) assess, in partnership with the team, the results of applying curricular programs adopted;
-4 e) collaborates with teachers to group / class in which there are students with special
educational needs to establish working modalities for each learning unit:
- participates, during teaching hours, in the activities that take place in the classroom by a
schoolmaster or a teacher;
- participates in the educational activities in group / class as an observer, consultant, co-
participant;
- organizes activities of personalized intervention in groups / classes or outside them;
- evolves self-cognitive therapy, occupational, individual or in group;
- collaborates with specialists that perform specific therapies in order to achieve consistent
personalized service plan;
- proposes and realizes individualized teaching materials based on the learning difficulties of
children / pupils;
-4 f) carries out periodic evaluation and redesign program aimed at developing students'
personalized intervention;
-3 g) advises the families of children / students receiving services support and cooperates
with them;
-4 h) achieves, in the 16 hours representing the teaching load of teaching, educational weekly
assistance program by:

- the student’s needs;

- student’s progress in a limited time;

- the results of regular evaluations;

- requirements of the group of students assisted.



-4 i) orientates towards the internal commission of continuous evaluation all the children /
students who have special educational needs and not receiving educational support services.
Categories of children / students receiving services support / itinerant teachers

-4 a) children / students with certificate of expertise and counseling and guidance issued by
the commission for child protection;

-4 b) children / students with learning difficulties or development that have the
recommendation of the internal commission of continuous evaluation of school / resource
center;

-4 ¢) children / students with special educational needs for whom there is a written request
from the family.

Educational services provided by support / itinerant teachers are ensured under one of the
following documents

-4 a) Certificate of Educational and vocational guidance issued by the Commission for Child
Protection;

-4 b) the written recommendation of the internal commission of continuous evaluation,
accompanied by the child's complex assessment (psychological, medical, family, social,
procurement level school type, etc.).

-4 ¢) the recommendation of the internal commission of continuous evaluation can only be
obtained after comprehensive assessment of the child / student. The evaluation of the child /
pupil is made based on the perception of the internal commission of continuous evaluation
across the child's home by the school attended by the child / student, family or his legal tutor,
other institutions, nongovernmental organizations and persons etc.

Facilities granted to the integrative education units

-1 Teachers from the inclusive schools receive training in inclusive education, organized by
the Ministry of Education and Research.

-4 Teachers from mainstream schools who have integrated children / students receive with
priority bonus prizes from the annual fund.

-1 Teachers who integrate effectively children / students with special educational needs in
groups / classes will be given in the annual evaluation sheet and statement of restriction of
activity of the teacher, as appropriate, at least 5 points for each integrated child / student but
not more than 10 points.

-4 For students with special education needs integrated into mainstream schools, educational

services are provided by support / itinerant teachers during the entire period of schooling.



Personalized Intervention Plan

Includes:

- initial information about the child and the issues that constitute special educational
requirements at that time (these are collected by means of: psychological tests, school tests,
observations, discussions, social surveys, study activity products, analysis of school results,
etc.);

- assessment of the issues (under their enumeration form or formulation of a prescriptive
diagnostic);

- anticipation of results (by means of the original prognosis and by describing the key
moments of the intervention);

- recording of one / some initial examination, of periodic exams and final exams;

- description of intervention methods and means used;

- intervention steps (stages or steps intervention) adopted to the type of problems encountered
and individualized;

- recording progress;

- recording the results of the intervention and periodic observations;

- types of support chosen by partnering with specialists, family, school, etc.;

- acceptance of responsibility as parents and their common professionals involved.



Personalized intervention plan

BASIC INFORMATION:
Surname and name: D. D.

Date of birth: 20.10.2007

School and grade: ....... , First grade
Reference date: 25.11.2014

EDUCATIONAL AND PSYCHOPEDAGOGICAL INFORMATION:

Weaknesses | Strengths

Cognitive behaviour:

Language and communication:

a Poor knowledge accumulated from The student has will and realize the problems
kindergarten faced

Q Very poor vocabulary, possibilities of The student has possibilities relatively good of
expression reduced, in very short sentences, oral, gestural and expressive communication

semantic disorders

Q Presents polymorphic dyslalia

Q Does not know all the letters and makes
confusions between groups of letters

Phonemic hearing is not formed

Q writing with difficulty within area of type I and
type II notebook

Q in written, frequently does many omissions and
reversals of letters and special characters, omit
words

After dictation the student does not write all the
letters, even if he/she reads, he/she does not retain
the pictograph

0 has difficulty in understanding the written
message (workloads, studied text)

QO rare speech, slowed

0 has memory problems

It has relatively good oral communication

possibilities, gestural and expressive




Mathematics:

a has difficulty reading numbers from 10 to 30
and makes confusions between tens and units

A retains with great difficulty the maths
terminology (amount, minuend, subtrahend, rest),
forgets quickly and makes confusion;

* Does not make correlations, lack of logical
thinking

Q does not understand the requirements of a
simple problem;

Q does not know the spatial positions of objects;

a does not know all geometric figures;

Q effectuates operations with 2 terms of addition
and subtraction only with support;

Q applies in exercises of addition the commutative
of terms;

» Remembers just using concrete material,

through permanent repetition

Psihomotric behaviour and personal autonomy:

O very poor memory;

a low self-esteem

a low level of concentration

Q Coordination of the hand with the student
writes, is underdeveloped

O colours without fits the contour, uneven

O can not use scissors

O body movements in general are developed, but
non-unitary.

+ Imagination is missing, being anchored in

present

It is a generally docile child

Social relationships:

Q Affective immaturity (Feels the need for
affection and constant support from others), needs
attention from parents, colleagues, teacher

QO Where he has caused, has an aggressive
behaviour

0 Contradictory moods (laughs without
reason, speaks without being asked)

QO The student has self-service skills, but he

sometimes dirties his clothes

O Wants to be together with other colleagues, so

there is a desire for relationship

Q Family, especially mother is very much
concerned with the child, she brings him / take
him from school, asks for information about the
child, cooperates with the teacher at request, asks

for advice




Personalized Intervention Program (Pip)

Beneficiary’s surname and name: D. D.
Date of birth: 20.10.2007
Address: ......cocceevienienniennnen.
School / institution: ........ccccceceevvereennene
Grade: | B
Team work: support teacher
Counselor Teacher
Speech Therapist
Teacher
Problems facing child (complex evaluation results):
- From medical point of view: easy mental retardation
- From psychopedagogical point of view: affective immaturity, emotional lability, Q.1 - 65
Tools used in the assessment:
- Psychological sheet;
- Pedagogical sheet;
- Raven Progressive matrices;
- Curriculum Tests (Romanian language and mathematics tests);
- Individual and group conversation;

- Spontaneous and systematic observation.

General information:

D. D. is a child forced to commute from one place to school. His mother has diabetes in phase
advanced with a form of coma and sudden drop of blood glucose, which makes the boy often
have a state of anxiety, care for his mother. However, the child was registered "in the town"
of mother’s desire and concern who noticed some educational deficiencies and problems in
kindergarten of her son. Mother is participating in D.’s education as much as time and health
allow. She asks for information about the child, cooperates with the teacher at request, asks
for advice

Educational Information

Cognitive Behaviour



* He has a limited vocabulary, relying on his experience and exhibits a poor flexibility in the
choice of words associated or opposite in meaning. He has reading-writing skills partially
formed, recognizes some letters, reads syllables of 2-3 letters, transcribes and copies letter by
letter, but has no phonemic hearing and skills such as analytic-phonetic-synthetic in
independent writing. He hears the initial sound in words often heard. He notes with weight of
some of the letters (b, v, j, f, d, z, h, a, i), confuses some of them (d with t, b with p, etc.). He
can write his surname and first name. He formulates sentences with difficulty, only after
models suggested, confuses sometimes the important facts with details, but often forgets more
chronological elements of text. Expression is uncertain, as he was afraid of his own words.
Does not tell, communicate feelings, opinions, and when he does he does not justify it. His
reproductive capacity is very low in oral messages, has difficulties.

In writing he frequently makes omissions, misunderstandings, wrong ordering (in
syllables with more than 3 sounds, especially consonants), less additions of letters, not words
correctly separates , not only can order within 3 words of two syllables in sentences. He omits
punctuation. He puts frequently wrong in page (title, omits paragraphs). He deforms the
letters does not fall properly on any screen ruling (type I, type II) often delete what he wrote. *

He knows numeracy 0-10, but does not remember how to read the numbers 10-30.
Training positional number system remains unknown. He increased numbers 0-30, with
support, but does not decreasing. He does not recognize the place number in a row
(neighbors) does not make comparisons. He resolves operations only 0-10 concretely- to
handle material with fingers. 10-30 and concentrators calculations without using the
calculation crossing written order (with concrete material). He does not understand solving
problems with one operation, but the request is "together" or "how many remain". He
confounds plus and minus signs. He applied only with support from the teacher's non-standard
units, does not appreciate the times, he sometimes reads the clock. He recognizes the circle
and the square, without other geometric figures.

He is anchored in the present. He does not set temporal relationship, does not place
time events, or running for a period of two to three days. For one day, he knows the duration
of morning, afternoon, but not hours.

He is not interested in the changes around him and does not contain scientific
knowledge, but that is based on his own experience and then with guiding questions.

Social Relationships
He manifests himself only in the family without restraint. At school, given the many

group activities, he agrees to enter into relationship with other children, if these activities are



done as a didactic game. But he communicates at a minimum level when he is working in
groups and usually listens to others. He is accepted by the classroom staff. He sometimes
comes to loggerheads with one colleague, especially when he is dismissed from the game
during breaks. He hides to his parents his mistakes, but he often forgets what he did.

He comes to school dressed in clean clothes, especially washing hands and face.
Hygiene is consistent with constant care of his mother.
Long-term goals
1. Reading-writing skills development through the use of common words, read texts, known
2. Skills development in numeracy from 0 to 100 without concrete support
3. Relationship skills development and emotional behaviours
4. Development of intellectual skills (memory, logical thinking, establishing cause-effect

relationships)

The program offers the student the opportunity:

a) To meet a variety of stimuli in therapeutic activities;

b) To carry out a diverse range of exercises through simple activities, accessible both in
classroom and individual at the therapy in cabinets;

c) To know the world through all channels of reception: tactile, kinesthetic, visual, hearing,
etc.

d) Teacher’s ability in the motor, sensorial, perceptual, thinking, language and behaviour
plans, so as he becomes more apt for educational-therapeutic activity in school and social
activities in general.

e) The discovery and use of mental potentials of student learning, his rhythm of purchase by
daily observation of his behaviour and by concentrating all information from all educative
factors in school.

f) Decreasing his disabilities through continuous training and gradually to bring the subject to
a higher level of mental function to gather superior experience to that previously acquired.

Priorities for the period (it is specified the timeframe): 02.12.2014 - 30.01.2015



Personalized intervention program structure

Romanian Language and Literature

Grade I

1.3 to distinguish words in a sentence, the syllables of a word and the sounds of a syllable

3.1 to identify letters, groups of letters, syllables, words and sentences in the printed text and handwritten text

Short-term Contents Methods and means of | Interventio | Minimal criteria for Methods and
objectives achievement n period assessing the assessment
progress instruments
To identify letters of | « Development exercises and | ¢ Analytical and 7 weeks Identify and Oral assessment will

the alphabet
(unknown by the

student)

(b,p,d, g, f)

To read 2-3 syllables

games for phonemic hearing,
a link between phoneme and
the corresponding graphic
sign

* Reading the words on the
basis of illustrated supports
and to track down the initial
sound

* Identification exercises of

letters in a random order

synthetic phonics
method, didactic game,
explanation,

conversation, exercise

recognizes letters

Discover initial
sounds

Recognize sounds in
a syllable

Read 2-3 syllable
words

Identify letters /
sounds in a word

Formulate sentences

alternate with the

written one.

For fixing will resume
certain letters several
times.

It will be used ABC
book texts, texts already
known, which the

student operates safety.




words

To formulate simple

sentences

* Exercises with reading
syllables after their
phonology analysis -
making sense
* Exercises setting the
number of syllables in a
word
*  Reading exercises of
the words of 2-3 syllables
Recognition exercises of
sounds (letters) in a word
and read it
. Exercises to name
objects in pictures
(student does not know
many objects that appear in
the images)
. Formulating exercises
of sentences using the
words found, following the

word image

* "Reading" images;

Jettons

» Conversation,
exercise, problem;
worksheets, ABC book
Analytical and synthetic
phonics method, ABC
book, worksheets;
Analytical and synthetic
phonics method,
conversation, exercise,
problem; ABC book,
worksheets, jettons,
illustrated dictionary
(for viewing newly

learned words)

of 2-3 words
observing images
Read sentences of 2-

3 words

Recognize in a text
the sentences (no. of

them.)

Stimulative

appreciations




. Exercises with
reading simple sentences

. Recognition exercises
of the sentence in a given
text

. Understanding
exercises of the meaning of
the sentence (through
leading questions)

. Exercises of correct
response forms in
sentences

. Exercises of
expression of opinion in
their own words about

known things and facts




Benchmarks:

Personalized intervention program structure

Mathematics

Grade I

1.1. to understand the decimal system (hundreds, tens and units) using objects for justifications

1.2 to write, read, compare and order numbers from 0 to 100

Short-term Contents Methods and | Interventio Minimal Methods and
objectives means of n period criteria for assessment
achieving assessing instruments
the progress
* Recognize the * Exercises for recognition of tens and | * didactic game, | 7 weeks Read Formative
positional system units: explanation, numbers from | current
of writing Represented by drawing numbers : conversation, 10 to 30 assessments
numbers ZU 16> dedlededelete e e de e exercise
formed in el et e Count Written tests
concentric 10-30 25> ascending
Fil|: « conversation, Stimulative

exercise,
problem;
worksheets,
abacus, sticks,

Compare and
name
neighbours

appreciations




* To break down
the numbers into
tens and units
concentrated 10-
30

* Count numbers
in ascending and
descending order
in concentric 10-
30

* Expansion exercises of the
numbers in tens and units:
Decompose the numbers into tens

and units by model:

24 27 21

AN

20 4

Ascending and descending counting
exercises
Draw the red road that starts from

the highest number to lowest:

beans and
pepper

Abacus, jettons,
independent

work

Numbers axis,
sticks,
worksheets,
individual work

Write
numbers
dictated




* Recognize the
place of a number
in a row
(neighbours) in
concentric 10-30

* Compare
neighboring
numbers in
concentricl10-30

Write down the neighbours of the

numbers:

24

Compare numbers using counting.

Colour the smallest number in each
row of the larger number of fruits and
vegetables from each row:

233 211

25

Colour in red the petals that are

Numbers axis,
worksheets,

individual work

Abacus,
worksheets




e Write numbers
dictated in

concentric 10-30

written on the higher numbers and
with blue the petals that are written
lower numbers than those in the
middle of each flower:

* Recognize the
positional system of
writing numbers ZU
formed in concentric
10-100

e To break down
the numbers into tens
and units
concentrated 10-100
¢ Do numbers in

ascending and

» Exercises for the recognition of
hundreds, tens and units

« Decomposition exercises of
numbers in hundreds, tens and units
« Ascending and descending
counting exercises

« Comparison Exercises of two
numbers

e Exercises write reassessed

dictation of given numbers

 didactic game,
explanation,
conversation,
problem solving
exercise;
independent

work

Worksheets,
abacus, sticks,
beans and
pepper
Numbers axis

2 weeks

Read
numbers from
10 to 30

Count

ascending

Compare and
name

neighbours

Write
numbers

Formative
current
assessments

Written tests

Stimulative

appreciations




descending order in
concentric 10-100

* Recognize the
place of a number in
a row (neighbors) in
concentrated 10-100
e Compare
neighboring
concentrated
numbers 10-100

e To write numbers

dictated concentrated

10-100

dictated




A remediation program of math skills

difficulties

OBJECTIVES

1. Knowledge and the use of the specific concepts of mathematical activities.

2. Development of the exploration capabilities, investigation and problem solving.

3. Forming and development capacity to communicate using mathematical language.

4. Development of interest and motivation for the study and application of mathematics in

various contexts.
EXPECTED RESULTS

At the end of the remediation program, students should know:

-to write, to read, to compare natural numbers 0-1000;

-to carry out addition and subtraction operations with these numbers, using appropriate
concepts (terms, sum, difference);

-to apply oral and written calculation to perform addition and subtraction operations (with and
without crossing notes);

-to perform up to 100 multiplication operations by using repeated addition or multiplication
tables;

-to know the specific notions of propagation (factors, produce);

-to carry out division operations to 100 by repeated decreasing or propagation;

-to recognize planes shapes and spatial forms in the environment;

-to measure and to compare length, capacity or mass using non-standard units of measurement
and standard units of measure, too;

-to solve problems involving a single operation of the one they have learned;

-to express, orally or in writing, using their own words, the steps in solving problems;

-to compose orally exercises and problems using computational techniques learned;

-to show curiosity for the results obtained of some exercises and problems



HUMAN RESOURCES

1.The students with mathematical calculation difficulties according to the enclosed list.
2. Educators
3. Teachers

4. Parents

MATERIAL RESOURCES: books, drawings, individual sheets, charts, units of

measurement (standard and nonstandard), rulers, board, colored chalk.

TERM:

PERFOMANCE INDICATORS

At the end of the remedial program of numeracy difficulties students must:

-read and write natural numbers from 0-1000;

-compare and order the natural numbers 0-1000;

-carry out addition and subtraction operations with and without crossing notes;

-use the oral and written calculation correctly;

-use the proper terminology of addition and subtraction operations (terms, sum, difference, the
more / less);

-carry up to 50 multiplication operations, using repeated addition or multiplication tables;
-carry out operations with division numbers lower than 50, the correlating decrease or
repeated multiplication;

-identify the triangle, square, rectangle, circle from a list of geometric figures;

-perform measurements with standard and nonstandard units of measurement for length,
capacity, mass, time;

-compare dimensions overlap or juxtaposition of two objects;

-recognize fixed clock hours, weeks, months, the value of coins and banknotes;

-solve problems involving 1-2 learned operations;

-compose and solve simple exercises after a certain model;

-answer the question of the problem after further clarifications;

-formulate new problems in the same solving manner.



ASSESSMENT INSTRUMENTS

1. ORAL ASSESSMENT

- oral exercises of numeration (ascending, descending);

- mental calculation exercises;

- recognition of terms exercises;

- oral exposition of solving stages in a problem;

- concrete measurement of the standard and nonstandard units of measurement;

- the recognition of some plane and spatial forms in the environment.

2. WRITTEN ASSESSMENT

- writing, comparing, ordering of given numbers exercises;

- exercises of finding an unknown number;

- the solving of given individual exercises (addition, subtraction, multiplication, division);
- the solving in writing of problems;

- the composition of problems using data scheme.

3. PRACTICAL ACTIVITIES

- drawings using geometry concepts learned;

- works made for students (cube clock);

- expositions with the works carried out;

- games like "At the library," "At the market", "The shopping" for correct knowledge of

measurement units and their importance for people’s lives.



Remedial program for reading and writing difficulties

grade II and III

OBJECTIVES
- The formation of correct reading skills
- The formation of correct writing skills.

- The development of the capacity of oral and written expression.

EXPECTED RESULTS

At the end of the remediation program, students should know:

-to read correctly, fluently and expressively in their own pace;

-to detach detailed information from a message heard;

-to grasp intuitively the incorrect grammar structures of an oral utterance;
-to combine their utterances in different messages;

-to refer to unknown words in a given text;

-to rule utterances clearly and accurately;

-to describe using their own words an excerpt from a read text;

-to show interest in reading;

-to draw up short texts based on a visual;

-to write readable and neat handwriting, progressively adapting them to the program
requirements;

-to show interest in correct homework.

HUMAN RESOURCES

- students with reading and writing difficulties according to enclosed list;
- the teachers of the grade II A and II B;

- students’ parents:

1. teacher

Parents



RESOURCE MATERIALS

-books , drawings, worksheets, posters, "sound library", cassette recorder

PERFORMANCE INDICATORS

At the end of the remedy difficulties program of reading and writing, students will be able :
-to understand the global significance of the oral message;

-to distinguish the words and their meaning in a given sentence;

-to build logical utterances;

-to integrate new words in their utterances;

-to break the given words into syllables correctly ;

-to pronounce words clearly and correctly;

-to grasp the connection between text and images that accompany it;

-to read accurately and fluently known utterances;

-to show curiosity for reading;

-to build short sentences writing grammatically correct;

-to write a text correctly, legible and neat using punctuation learned;

-to show interest in written expression.

ASSESSMENT INSTRUMENTS

1.O0RAL COMMUNICATION

- speaker-listener (questions regarding the content of the texts read, comment text images, the
story content of a text);

- the compositon of some utterances with support words;

- the continuation of a story.

2. WRITTEN COMMUNICATION

- the copying of a significant fragment;
- the copying of a text in verse, completing some sentences with appropriate words;
- the elaboration of a utterances;

- the writing of some messages (tickets, cards)



- the elaboration of some worksheets boards, albums, programs;

- vocabulary workbooks, creations, texts, graphics with the children progress.

3.CELEBRATION, school trips, visits to the library, museum, exhibition of pupils'
achievements, game exercises;

- meetings with parents, teachers, characters that pupils would like to discuss with



INITIAL ASSESSMENT

(SEVERE MENTAL DEFICIENCY)

SURNAME AND NAME:
DATE OF BIRTH:
DIAGNOSIS:

SCHOOL / GRADE:
ASSESSOR:

FILE CONTENT:

1. FUNCTIONAL ASSESSMENT SHEFET:

» COGNITIVE DEVELOPMENT
« COMMUNICATION

= AUDIT BEHAVIOUR

* GRAPHISM

» PERSONAL AUTONOMY:

- Orientation in time

- Emotional and relational life

- The use of money

2. PERSONALIZED INTERVENTION PLAN

Cognitive Development

YES

NO

SOMETIMES

Verbalizes the actions

Recognizes the cause and the effect in certain actions

Anticipates upcoming events

Anticipates course of action using tactile indicators, of

time, of environment

He proper responses to stimuli of different nature

Presents behavioral stereotypes

Shows symbolic game

Knows the basic use of the strict necessity objects

Tries to repair / rebuild a broken object / dismantled

Knows where the personal toys / items are kept

Remembers where an object is left a few minutes /




hours / days ago

Understands the terms: in / out, on / under, in front of /

behind / next to / open / closed, more / less, some / all.

Uses these actions properly

Differentiates items as: color, shape, size, weight

Sorts the objects according to the criterion

Identifies the identical objects

Ranks 3 or more objects based on specific criteria

Sorts objects that differ widely (e.g. Book - cup)

Sorts the items after a criterion (shape, size)

Classifies the objects according to certain criteria

Can reproduce a certain pattern

Notices the absence of a specific object in a row

Counts ascending and descending to 20

Makes additions and subtractions with concrete support

in concentrates 0-10

Makes additions and subtractions with concrete support

in concentrates 0-20

Solves simple problems with action support, imagistic

Names the four seasons and days of the week

Can compare two sets of them expressing

correspondence between them

COMMUNICATION

YES

NO

SOMETIMES

Establishes communication relations

Expresses desires or needs

Tries to perform the following sequence in an activity

Knows the subsequent sequences of the activity

Uses words that substitute sentences

Forms sentences with simple grammatical structure

Uses adjectives and adverbs

Uses pronouns
Replies / asks questions beginning with "who", "what",

mwon m"mon

"where", "how", "what", "when"

Describes an event that occurred in the past

Writes simple words / sentences

Anticipates an event that will occur in the future

Describes a picture, a painting

Places the images in chronological order - sequences of

a story

Recognizes sprinted letters




Recognizes letters by hand

Makes the difference between the language units

Draws up statements with a word

Reads syllables and simple words

AURAL BEHAVIOUR

YES

NO

SOMETIMES

Differentiates between two sounds that are familiar

Replies to an auditory stimulus when are presented

other auditory stimuli to distract (noise)

Locates and names sound source

Differentiates between the different rhythms of music

(slow, fast)

Moves to the beat

Claps to the beat

Claps his/hers feet to the beat

Recognizes some songs

Plays

Can reproduce by imitation, the melody of a song (at

first with help, then single)

Distinguishes between two words with different number

of syllables

Realizes the preponderance of vowels or consonants

Acknowledges the presence or absence of a particular

sound in a word

Notices differences between two similar words

GRAPHISM

NO

With support
(verbal,

physical)

Without

support

difficult/ easy

difficult/ easy

Holds a pencil between the thumb and index

Writes keeping elbow on the table

Writes the following instruction on a sheet of paper

Draws lines

Paints

Joins the two points with a line

Scores by contour

Copies a drawing, letters, numbers




Draws a figure or a form, in the air, using his/her

finger

He/ she is oriented in graphical space

Draws simple shapes

GUIDANCE IN TIME

YES

NO

SOMETIMES

Reacts to the expression: "it's time to ...... ..

Understands the concepts of: - waiting

- later on

- now / today

- tomorrow

- yesterday

- tonight

- next week

- holiday

- feast

Knows the times of day, and the routines associated

Knows schedule usefulness and uses it

Knows and uses the concepts of: minutes
hour
fifteen minutes
half an hour

over an hour

Names the days of the week

Correctly positions during the week (knows that today is

Tuesday)

Knows the months of the year

Understands the concept of a calendar year

Makes plans for the future (day, week, month)

* RELATIONAL AND EMOTIONAL LIFE

YES

NO

SOMETIMES

Knows his/her surname and name

Knows his/her birth date

He/she is attached to a particular person

b

Knows mother’s name, father’s, brothers’, relatives

Knows the address

Ignores the others

Gets / shows affection to others around




Has friends

Establishes relationships with others easily

Shares toys with others during the game

Accepts / plays the rule of the game

Assumes the role of leader during the game

Prefers the company of adults

Plays only with certain children

Participates in social activities

Has an hobby

Respects the authority of parents or teachers

Shows disorder behavioral

= USE OF MONEY

YES

NO

SOMETIMES

Distinguishes between notes and coins

Knows the utility of money

Knows the value of money and ranks

Appreciates what can buy with the money he/she has

Asks money for a loan

Knows how to manage his/her own money

Psychopedagogist characterization sheet

I. Personal Data

Surname and name: C.B.

2. Place and date of birth: 02.11.2007, Alexandria;
3.Address: Alexandria

4.School and class in which learns: Secondary School, grade I

I1. Family data
1.Parents” occupation and place of work :
Father: worker (occasionally)

Mother: housewife




2. Family structure:
a) family made up of two parents;
b) brothers (sisters) — an older sister and a younger brother;

c) the student is grown by the paternal grandparents.

Current | Age Occupation
no.

1 12 pupil

2 3 -

3. The atmosphere and the educational climate:

- the inadequate educational environment due to the material conditions / social which
at the subsistence (very poor);
- the lack of family parenting models;

- parents” lack of interest in the education of the child.

4. Student s conditions of life and work:
™ very poor,

™ at limit
5. Influences outside the family (neighbours, friends, colleagues):
™ reduced, accidental.

I11. Physical development and health status

- Normal physical development;

- Mild mental deficiency / disability.

IV. Features of the beginning of school

The student did not attend kindergarten, presenting the following disabilities:

- Lack of motivation and interest for knowledge;

dre



- Imprecision in practice and mental actions;
- Low verbalization representations and actions;
- Low-independence in the intellectual processes;
- Start schooling misconduct;
- Anxiety in the school requests flow.
V. Results of student

Learning and school difficulties

VI. Cognitive processes and intellectual work style

Type of disability: mild mental;

Related Disabilities: deviant behaviour, disorders attention;

The development of sensory-perceptual: visual and auditory perceptive - non-

discrimination;

The level of motility in psychosocial development:

- reduced temporal representation (not knowing weekdays, seasons etc.);
- weak spatial representations (can not correctly arrange the page, does not perceive the

details, does not use spatial concepts right).

* Thinking
- intuitive-concrete, at the concrete operations based on teaching materials and support
from adults;

- analyzing, comparing presented based on the model provided;

* Memory

- mechanics, poor, reproductive brief; unstable representations of visual and auditory
memorys;
* Attention
- attention disorders;
- fluctuating depending on the stimulus and immediate reward;

- hyperactivity sometimes for personal actions during school activity.

* Poor imagination, underdeveloped, reproductive;



- uses sometimes lies to draw attention of others or to justify a negative attitude;
- proceeds routine (with automatism) without initiative.
» I .anguage
- poor vocabulary, activated, vague;
- dislexo-dysgraphia - does not overall the message from the oral communication of
learning
- does not charge and discriminate the auditory and the visual phenomena;
- imprecision in writing graphic signs;
- can not make her own utterances.
- speech disorders: sigmatism
- communication: - poor

-violent (ugly expressions used in relationships with her colleagues)

VII. Student’s conduct in class lesson (personality traits)

* Affectivity
- affective instability by switching from affectivity (this only physical) to strong emotional
states, conflict, aggressive (verbal and even physical);

- affective immaturity (disrupting emotions);

* Motivation

- reduced (student is more withdrawn, reserved, introvert with explosive outputs, sometimes
by inappropriate behavioral manifestations) - lack self confidence;

- maladaptive responses;

- positive to people who give moral and material support.

* Skills
- musical and practical;

- the lack of intellectual skills (slow, cumbersome, with errors);



- the lack of communication skills and the interrelation with classmates.

* The psychosocial maturation level

- emotional and affective disorders;

- frustration because of the social handicap;
- the lack of body hygiene;

- the lack of hygiene clothing;

- affective immaturity (keen affection adults).

VIII. The level of school purchases (tangible aspects through observation, activity

products notebooks, tests, worksheets, learning activities, etc.)

Language and communication

What she knows:

- recognizes large letters without imaging support;

- makes printing correspondence type/character — small letter;
- reads the mono and bisyllabic words;

- copies, transcribes a sentence properly developed;

- writes after dictation mono and bisyllabic words;

What she does not know:

- she does not knows groups of letters;

- she does not read independent a text small in size;
- active vocabulary - very poor;

- makes simple utterances using images as support;
- does not know the meaning punctuation marks;

- memorizes poems small in size.



WHAT CAN BE REALIZED ON SHORT TERM

Objectives:

- to learn large and small letters groups, printed and hand;

- to correct her writing;

- to write correctly and read the words that contain the letters groups;
- to read and to write by dictation of multi-syllable words;

- to read independently a short text;

- to use in everyday speech a large number of new words;

- to memorize one or two poems for school celebrations;

Mathematics

What she knows:

- recognizes natural numbers 0-30

- counts correctly in ascending order of 1 in 1 in 0-30 limit

What she does not know:

- hesitations in proper use "more than that", "increased with" "decreased"

- does not effectuate the addition and subtraction operations with numbers from 0 to 100
without crossing over the order;

- difficulties in mathematics knowledge over specific terminology (term, amount, minuend,

subtrahend, difference)

WHAT CAN BE REALIZED ON SHORT TERM

Short-term objectives:

- to define properly notions: term, amount, minuend, subtrahend, difference;

- to effect oral calculate additions and subtractions to 10 and up to 100 (with support);

- to effect oral calculations in concentrated 0-100: U +U; Z+Z; Z+U; U+ Z; ZU + U;
- to formulate problems based on the images, symbols;

- to solve problems with just one operation;

mon

- to use correctly "more than that", "increased with" "decreased"



- to use correctly the terminology in solving math exercises;

- to write correctly in column, in page;

- to participate with interest, increasing the divergence attention;

- to coordinate actively psychomotor movements (in using the intuitive material);

- to develop logic memory (mental representations).

Therapeutic Targets (formative and educative):

- the development of thought (mental and written calculation);
- making more active the mathematical vocabulary (terminology);

- the development of attention concentration .

IX. Ways of stimulating for invelvement in school tasks (how can be motivated, how he

is capturing the attention, will)

DIDACTIC STRATEGY USED IN INTERVENTIONS

Methods and procedures:

- the explanation based on specific-intuitive material;

- the demonstration based on symbols, learning algorithm for performing mental calculation,
oral and written, linear and written;

- the observation based on stimuli (directed);

- problem solving of actionable and imaging problems;

- mathematical exercise and exercise - play;

- evaluation sheets;

- independent work;

- heuristic conversation;

METHODS AND THERAPEUTIC PROCEDURES

- ludic activities;
- art therapy activities;

- occupational therapy activities;



- psychotherapeutic activities to reduce behavioral and attention disorders.

TEACHING MATERIAL
- counts, sticks, drawings, symbols (points, balls, lines, stars, etc.), jettons, magnetic

board with numbers manually.

Specific needs of the child in the family:
» the child needs care and closer supervision from parents;
» it is necessary for parents to have a positive attitude toward school, to appreciate it
and to encourage her to learn;
» itis required a more judicious organization of the student time spent at home, there is

an optimal ratio between time, learning and the game.

Objectives:

* Sensitizing the issue of parents 'and pupils' needs;
» Improving the collaboration between parents and school (teacher).

Means of achievement:

+¢ discussions with parents;

¢ the development of extracurricular activities at school or outside the school to
attend parents (celebrations, exhibitions of children's products, excursions, sports
competitions);

+¢ elaboration with parents the “timetable" for home.



Speech therapists sheet

1. GENERAL INFORMATION

SUIMNAITNIC cevveiieteieeeeteee ettt e e eeeaeeeeeannens DIAITIC cuuueeeteneeeeeeneeeeanneseeeenasseeunnssseannnnes

Date of birthday .........cccccoveeveeneene
PRONUNCIATIONS EXAMINATION (through reflected speech)

Say each word slowly and clearly. Ask the child to repeat. Circle the sound or group of

sounds wrong pronounced and write down exactly how the child pronounced.

Sonant Fricative
M MAaMAa/MAC.....cccerrrereerrerrrenneens £ ofata
I'  Tac/Pere/VapOr.......ccccceeeveruveene fl floare/fluture........cccceeveveviencrenniennnen.
It Carte/SPOTt....cccervercveereeenveannes fr fructe/frunze.........cccceevveevveevueennnenne.
n nucV prune/pian..........cceecveennns A 77 1 - FO SRR

S SOATE....veruremrereerenseenrerrenseenseesenseenne

occlusive
SI SHP.ceeiieiieeeieeceeececece
p pand/vulpe/lup.......cccceevrveennnenn. SP Spate/aspirator...........ccceecveeeeeveennnen.
pl ploaie/umple.........ccccceverienennennen. St StOl/CaSIION....ccueevuereerieeierieereeiene
Pr Prosop/prune/Capra.......c.....c....... Z  ZMNeU/MANZ...eerrreerrerrrrerreeraeenrennnns
b balon/toba........cccceevveeriieeniniennen. SAIPE/PUSCA..eeeerreerereernreernveeenaveens
bl bloc/tablou........ccccueeverieercreeinneenn. St SHUCA...uveeeereeerreeeeree et e
br broasca/umbrela...............c.c....... sl slep/slagar........ccccevveveniiniennnennen.
A ¥ L - TSSOSO ST Strand.......ceceeeieereenrieenieeieeneeenes
I TeN/traCtoT...cceveeerreeerireeeireeenaes SC SCOAlA....ceirvieeriieeriieerieeeieeeeeens

d Dana.....cecveeeiieencieeniieeeneenn. j  jucarie/cojocC.......cecceeeecueeeeveennnnenn.



dr drum/drept.....c..cccceeeeeeveenernuennnnne h haina/pahar.......cccccceveriinenncnne.

€ Calieiiiiieeeee

cl clopot/cleste.......cceeveevuerrerennnenne Africate

CI' Creion/Cretd......c.ceeeveeeeveeesveennns t tap/brat/ maimuta..........cccceeveenneen.
B BA.eiiciiienienieeieneee e CE CEAS/SOATECE.....cveeurerurerrerennrenneenne
gl glob/oglinda.........c.ccecvvvvuienieannns Ci Cirese/CipiCi....ccceceerceeeseeenienieenen.
gr gradingd........cceeeveevrieerniieennieenne ge geanta/margele........ccceevveerernennnne
ghe ghem.........cccoeeveeviencieecieeieee, gi girafa......coceevieiieeieeeeee e,
ghi ghinda.........c.cooceniiiniinniienne.

che chei.....cocuevieieniiiieeeieee

chi chifle......cooeniininiiniiiee

MISTAKES IN ORAL EXPRESSION (Disgramatisme)

1) Listings
- weekdays / months of the year / reciting a poem

2) Repetition of sentences

2 word — The child iS SIEEPING ...ccuveiiiuiiiiiiiieiieeteceee et sbe e sare e saae e e
3 WOrd — The DOOK IS TCE. ....ooiiiiiiieee ettt
4 word — The sun is shining on the SKY. .......ccoceiiiiiiiiie e
5 word - On the road many sledges are PasSing. .........cccceevverrierrieereeniieerienieesee e esreeseeesseennne
6 word — On the field many beautiful flOWers row. .......ccccoceevierviieiiiniieciiecieeeeee e

7 word — In winter the children run with sledges through the snow. .......cccccecoiiviiiiiiiienninnnnne.



3) Retold

Yesterday, Andrew went with his grandfather in the park. The trees were green, and the
flowers were multicolored. A large mastiff, woolly, stopped in front of a small dog. The
mastiff started barking menacingly, wanting to take the little puppy on the neck. Grandfather

and Andrew managed to career the mastiff.

4) Independent Speech

- the description of an image, "Tell me what you saw yesterday on TV." or "How did
you play yesterday;"

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo
------------------------------------------------------------------------------------------------------------
oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Conclusions (tick)

™ - poor verbal memory

™ — misuse/ wrong use of the article
™ - misuse of the cases

™ - misuse of the agreement

™ - wrong topic

READING - WRITING EXAMINATION

Omissions Replacements | Additions Reversals Rhythm

Reading

Coping

Dictation




Typical mistakes

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Conclusions

£000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

Speech therapy diagnostic
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The child conduct in community and during the exam / Speech therapy treatment
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Statement school board

I. Surname and name:

Age:

Sex:

Studies (profile):

The area of origin (rural / urban):

II. Parents’ occupations:

mother

father

Family type:

II1. Current state of health:

History:

IV. The reason for participating in

counseling:

V. General objective:

VI. Specific objectives:

VILI. Intervention Plan

Date Activity carried

Interpretation / Notes




VIII. Conclusion:




Students questionnaire

1. In which town/city do you live?

2. How old are you?

3. What grade are you in?

4. Do you have any brothers / sisters?

No U] Yes []

5. If so, what age are they?

6. Who do you live with?

7. What occupations have your parents?

8. From the people in the house, does anyone else has occupation? Who?




9. Have you ever gone to another country?

No [ Yes []

10. If so, where and what was the reason?

11. Are your parents interested in what you do at school?
No [] Yes [

12. Say 3 reasons you love to be in school / classroom:

a)

b)

<)

13. Say 3 reasons you do not like to be in school / classroom:

a)

b)

0)

14. Have you ever been praised by your teacher?

No U] Yes [

15. How did it happen?

16. Have you ever been insulted by your teacher?

No U] Yes []



17. How did it happen?

18. Do you have friends?

No [ Yes []

19. How do you spend your free time with them?

20. Tell three things you would like to change in your school:

a)

b)

0)




Parents questionnaire

1. In what town/city do you live?

2. How old are you?

3. You participate in this questionnaire as:

4. How many children do you have?

5. How old are your children?

6. Of these, how many go to school?

7. If one of your children of school age does not attend school, which is the main reason?

8. Have you ever gone abroad?

No [ Yes []

9. If so, where, for how long and what the reason was:



10. If you were gone abroad with the children fora period longer than 1 year, have
you registered your child to school there?

No [ Yes []

11. What about the school in which your child / children is/ are learning now

12. Mention 3 reasons why you are satisfied with the school where the child / your children

is/are learning:

a)

b)

0)

13. Mention 3 reasons why you are not satisfied with the school where the child / your

children is/are learning:

a)

b)

0)

14. Mention the activities this school proceed this year, in which the school invited you to

attend and how you got involved in these activities:

15. Do you think these activities were useful for you or your child / your children?

No [ Yes []



16. Why do you think so?

17. Are you satisfied with the results of your child / children at school?

No [ Yes []

18. Explain the answer:

19. What do you think about your child's teachers / your children?

20. Tell three things you would like to change at the school where the child / your children

learn :

a)

b)

0)




The role of the family environment in the development of school
age child
Case study

The mother of the child A.N. 9, years old asks for counseling because she and her husband

failed in managing their son's behaviour.

a) The history - first session

A. N. is a student in grade III. Whenever his parents go to the school, the school
teacher and some parents of other children complain of their son’s behaviour. He is a student
in grade III and his parents do not know what to do for him to anchor. Sometimes, he sticks
under the desk during the lessons, talking nasty with his classmates and at the test paper has
not received the VW qualification of which he was accustomed and he suffered. Oddly, he
torn apart the test paper in front of the school teacher. Not knowing what to do, parents have

thought to move him to another school, as it was suggested by the school teacher.

A.N. confesses that he does not know why when he behaves bad, the children said
that he did not do so, they defend him, and when he's good, they leave him and say he did
something wrong. When he asked what does he make wrong, the child answers that if other
colleagues offend or beat him, he will do the same. From what the child says, it appears that
he is both aggressor and victim at school. The fact that, he torn apart the test paper, it is
explained by AN in this way: he believes he was unfairly downgraded because, what he
solved, he solved correctly and that he failed to finish because he came late at hour, due to the
parents, not that he did not know. If he had enough time, he would be given the FB

qualification.

b) Session II

The psychological evaluation was performed, which showed a corresponding QI
superior intelligence, frustration and light aggressive tendencies. They have set some ground
rules for behavior in class, asking the student, what else will he do differently to change

anything in his behaviour, so that his parents to be happy? He decided to be attentive in class,



to show respect for school teacher and colleagues, to have a better communication with the
classroom and to respect the rules, so that when he is insulted or beaten to convey Mrs.
teacher and she will be the one who will take appropriate action in the classroom, penalizing

aggressive behaviour.

Although the parents were embarrassed to make contact with the teacher, or fear of
finding out about some new undesirable behaviours of their child, the parents decided to

maintain a constant relationship with school.

Together with the student and his parents, a programme of lessons and performing
leisure was made up, programme which to put it on view at the desk of the child. Parents also
decided to change something in the daily timetable, so as to engage with and devote more

time educating the child.

c) Session IIT

Child's behaviour has improved greatly, and the programme which had been set in the
cabinet had been respected. The boy told that in the class he often feels lonely. Asked about
his favourite cartoons, he replied that "Imaginary friends" and he has made such an imaginary

friend. Parents did not know about the child's imaginary friend.

d) Session IV

At this meeting, A. N. was easily restless, he kicked his legs while he was sitting at the
desk. He says that at school he does the same, because he feels that his right leg is a little
naughty. The child is asked to draw and color the right foot, after that, on another sheet, to
color it with those colors that relax and becalm him. He started drawing in black and red, in
the second design he combined blue, green and yellow. At the end of the session, the boy was
relaxed and confessed that he comes to the cabinet with curiosity and pleasure. The boy's

mother confirmed.



e) Session V

The family was delighted with the progress made by the boy, he almost had only VW, in
the classroom he was quiet, kept the same school and parents had regained

the peace of mind, and now they are going to work without stress.

A. N. was congratulated for his involvement in changing his behaviour and for the effort;
there were also appreciative words addressed to his family, especially to his mother who was

involved and worked with her child, to the teacher and psychologist.

f) Conclusions

About how to become a good parent to educate your own children effectively, it is not

taught in any school. A faculty of parents, does not exist yet ...

To educate a child, does not mean changing his nature because the child has in him
everything to succeed. It is important to give him a proper family environment and learn how
to update your child's potential, to help him to develop harmonious in the family environment
and psychosocial life. The first step is to love him and to manifest the desire to know him, to
know what are his general needs, interests, successes, failures, feelings. The next step is to
learn the laws of physical and mental growth. To pass from an authoritarian education to a
better education, permissive, based on the adaptation to reality by becoming your child's
friend, is the next step. To learn that while you react emotionally when he is wrong, it is not
enough, and that it is necessary to look the alternative solutions to the problem, is another
step. To get involved in your child's education is the condition of success in your goal you've
proposed, that of being a good parent, educative. This role is gradually learnt, give yourself
the necessary time! ... Because being a good parent is an art ... an art that is learned. Platon
said that the education has as aims to give soul and body all of the beauty and perfection that
are susceptible. Help him to take lessons from his experiences in life and not just insist the
blame when he is wrong. Talk to him about his qualities, his achievements! Teach your child
to experience his mental behavior and see the consequences of putting into practice to self-
assess the behaviour!

The psycho-social development is an active process, the individual experience is continuously

reorganized in structures that have a meaning for each person.



Education system in the Czech Republic

The Czech education system is based on a long tradition beginning in 1774, when compulsory

school attendance was instituted.

FROM PRESCHOOL TO UNIVERSITY

Children start with preschool, and continue on to elementary, secondary, university,
and post-graduate education.

The classification system used in the Czech school system consists of a scale from 1
(best) to 5 (worst) that is used to evaluate the students’ work. Report cards (summary
classifications) are given for each subject halfway through (1* term) and at the end of

the school year (2™ term).

Kindergarten

Children may enter preschool before they begin compulsory elementary education.
Preschool enrolment is guaranteed for children in their last year before entering
elementary school, but they often attend as early as 4 years of age. Preschool
institutions are intended to encourage early learning habits and facilitate social contact
among peers, both of which are instrumental for a child’s smooth transition to
elementary school. In cooperation with parents and teachers, children learn to think
logically, training their memories and exercising their imaginations. Concurrently,
these skills help to evaluate their intellectual and educational levels before entering

elementary school.

Elementary education

Czech elementary education takes nine years, usually from the ages of 6 to 15.
Children attend a regular 9 year elementary school, which is divided into two stages:
1st stage encompasses grades 1-5 and 2nd stage is grades 6-9.

In addition, children have the option to apply to 6 or 8-year gymnasiums either after
their 5™ or 7" year of elementary education. Gymnasiums are schools targeted toward
a specific area of study, but still provide pupils with their elementary education.
Additionally, students may choose to attend a conservatory, for example an 8-year
dance conservatory. All of these different types of schools provide students with an
elementary education that allows them to continue on to pursue a higher education at

the secondary and university level.



Special Schools

Some students with disabilities will be placed in special schools to accommodate their

needs.

Secondary education

Secondary education can be either general or vocational, is generally four years in
length (grades 10-13), and is not considered mandatory. At this level, vocational
education is much more common than the general secondary education. Students who
graduate with a vocational certificate often do not continue in the classical education
system, and instead pursue a career in their chosen area of study right away. The
secondary level of education is not attended by a great number of students, since the
majority attends 8-year gymnasiums after 5" grade, which leads them all the way up to

their 13" year of education.

University

Tertiary or university education, includes all studies following the completion of
primary and secondary education with a successful final examination. Final
examinations consist of several smaller exams; an exam of the Czech language,
several exams in the student’s area of specialization, as well as an exam on a topic of
the student’s choice. After 2008, these exams consist of two parts: a common (state)
exam and a profiling (specific for individual schools) exam. This measure was
implemented in an effort to provide better comparability of the final examinations
across different schools. University education is available to all applicants with a
completed secondary education (i.e. final exam) who successfully pass the entrance
exam. The system of entrance exams is designed specifically by each individual

college, and serves for testing the knowledge and skills of applicants.

Bachelor’s

Most universities offer accredited bachelor’s, master’s, and engineering degrees. A
bachelor’s degree is usually a three-year course of study in which students receive an
elementary survey of highly specialized areas. Students can either leave their studies
after these three years, or they can complete it by means of a final exam including the
defence of a bachelor’s thesis, or may continue on to the master’s program, where they

can achieve a narrower specialization.

Master’s



A master’s degree consists of either a five or six-year study program, or as a two-year
program following the completion of a bachelor’s degree. In obtaining a master’s
degree, students gain both a basic survey of highly specialized subjects and a certain
grade of specialization. The program culminates with students taking required state
final exams and defending their thesis. Finally, an engineering degree can also be

obtained, which pertains mainly to technical and economic fields.

Doctoral programs

After students pass these types of university studies, some continue their specialization
through doctoral programs. Passing this program is often conditioned with certain
published work and sometimes also by training. In college, students can study either in
attendance form (formerly daily study), distance form (formerly extramural studies),

or a combination of both (combined study).

Other types of studies

Besides standard types of study, colleges also offer other forms of education, including
retraining study, university for seniors, studies oriented toward pedagogical
qualification, and others.

Study at public universities is free, provided that students qualify through entrance
exams. However, after age 26 the attendant will no longer be eligible for student status
under state social services and will not receive student benefits including health

insurance while he/she studies.



Special Education Needs Provision in the Czech Republic

Special Education Needs Provision within Mainstream Education

* Inclusive policies
Since 1989 there has been a progressive process of change in the Czech education system. All
these changes have increased the individualisation of educational possibilities. The most
important changes deal with the group of children with special educational needs, who had a
narrow or even restrictive access to education before. New educational philosophy, which
responded to the tendency and trends of the society's democratic development and orientation,
was formulated in the National Programme of Education Development in the Czech Republic
(White Book) by The Ministry of Education in 2001.

«  FROM DROP OUT TO INCLUSION

Educational settings
The decision about the form of education of a pupil with special needs is the responsibility of
the head teacher, taking into consideration the wishes of parents and counselling centres
recommendations. A pupil with special needs has the right to be educated at a mainstream
school at a mainstream class (preferably with regards to the special needs of the pupil),
and/or at a special class /unit within the mainstream school
and/or at a school for children with special needs (‘special school’).
Inclusive Education
* Individual Inclusion in class at mainstream school — Individual Education Curriculum
e Group Inclusion at mainstream schools
(special/specialized class) — Special School Curriculum and Individual Education Curriculum
(Special class for disabled students / Specialized class for students with learning disabilities —
dyslexia, dysortografia, dysgrafia, etc.)
Type of Inclusive Education
* Pre-primary
e Primary
* Secondary
e University

*  Vocational training and lifelong learning



* Inclusive education set up for students with special needs

(3

* Discussion — “.......is inclusive education at mainstream schools useful for students
with mental handicap? Yes or No ? And for who is useful — for mild/severe/ profound
disable students?“

Special Schools for students with Special Education Needs

* Special education

Primary and Secondary schools for children with special needs provide education for pupils

whose special educational needs cannot be fully met within the mainstream provisions and

facilities, and also for those whose parents prefer such schools. The number of pupils in a

class is much lower in comparison to a mainstream class. It ranges from 4 to 14 pupils relating

to the type of school. A mainstream class consists on average, of 22 pupils, and no more than

30 pupils.

In addition to the regular teaching subjects each special educational programme provides so

called subjects of special provision, such as speech and communication therapy, mobility and

orientation training, sensory stimulation, using special IT, music and musical instrument
playing, etc.,.

Recently, the role of special schools has been changing. In addition to their educational role,

they have become resource centres developing new pedagogical methods and approaches and

providing a wide range of advice and support services both to pupils, their parents and
mainstream teachers. They usually include different levels of education.

Special Education Curriculums for mental disabled students

» Prakticka Skola ( Primary Practical School)

for students with mild mental disability

e Specialni Skola ( Primary Special School)

for students with severe and profound mental disability

» Prakticka Skola dvouleta ( Secondary two-year School)

for students with mild and severe mental disability

» Prakticka Skola jednoleta ( Secondary one-year School)

for students with severe and profound mental disability

e Trileté ucebni obory na stfednich Skolach ( Special  three-year courses at Vocational
Schools)

for students with mild mental disability

Special Education Curriculums for other disability



Special Schools for students with hearing impairment ( kindergarten, primary,
secondary)
Special Schools for students with vision impairment ( kindergarten, primary,
secondary)
Special schools for students with physical handicap ( kindergarten, primary,
secondary)

Special Schools for children with speech impediment ( kindergarten)

Early Intervention

The Early Intervention Centres provides services to parents in the form of: regular
home visits from counsellors, centre-based services like physical, visual, mental ,
social and educational stimulation or rehabilitation, recommending and lending
suitable toys and special aids, organising day-long lectures on various subjects, week-
long courses for whole families, lending specialised literature, organize parents groups
and meetings, support of mainstreaming, finding kindergarten or day care centres, of
the psychological assistance, accompanying parents when asking for allowances or

visiting institutions.

Identification of special educational needs

The system of educational and psychological counselling consists of:

School counselling team (teacher counsellor, class teacher, coordinator of prevention,
school psychologist, special educationalist)

Educational and Psychological Counselling Centres (psychologists, special
educationalists, social workers)

Special Education Centres (special educationalists, psychologists, social workers)

Educational and Psychological Counselling Institute



Examples of Good Practice in Inclusion at Secondary School,
Primary School and |Kindergarten, Pionyru Street No 2352,
Frydek-Mistek:

MOTTO : IN THE SAME WORLD - CITY — STREET- IN OUR COMMUNITY
Principle of Integration:

* AT THE SAME PLACE IN THE SAME TIME

* DO IT TOGETHER

* COMMING TOGETHER

* MAKE VISITS

e HAVE IN COMMON

* OPEN YOUR SPACES

e HELP ME/HELP YOU



VZDELAVACI SYSTEM V CESKE REPUBLICE

Cesky vzdélavaci systém je zaloZen na dlouhé tradici, jeZ se datuje zpét do roku 1774, kdy

doslo k uzdkonéni povinné Skolni dochazky.

OD MATERSKE SKOLY NA UNIVERZITU

Skolka

Déti zacinaji v predSkolnim zafizeni, na néZ navazuje zakladni, stfedni, univerzitni
a postgradualni vzdélavani.

Klasifikacni systém uzivany v Ceském Skolském systému k hodnoceni prace studentti
se sklada ze stupnice od 1 (nejlepsi) do 5 (nejhorsi). Skolni vysvédeni (souhrnné
klasifikace) se pro kazdy predmét vydavaji v poloviné (1. pololeti) a na konci Skolniho

roku (2. pololeti).

Déti mohou pred zapocetim povinné Skolni dochazky na zakladni Skole nastoupit
do Skolky. Prijeti do Skolky je zaruCeno pro déti v poslednim roce pred nastupem
kladou za dkol podpofit u¢ebni navyky v raném véku a usnadnit socialni kontakt mezi
vrstevniky; oboji hraje vyznamnou roli pti hladkém prechodu ditéte na zakladni Skolu.
Ve spolupréci s rodici a uciteli se déti uci logicky myslet, cvicit si pamét a rozvijet
svou predstavivost. Tyto dovednosti rovnéZ pomahaji zhodnotit intelektudlni

a vzdélanostni uroven pred nastupem do zakladni Skoly.

Zakladni vzdélani

Ceské zakladni vzd&lani trva devét let, obvykle od 6 do 15 let véku. Déti navitévuji
standardni devitiletou zakladni Skolu, ktera je rozdélena na dva stupné: 1. stupen
zahrnuje 1. aZ 5. ro¢nik a 2. stupen 6. aZ 9. ro¢nik.

Kromé toho maji déti moZnost podat si prihlasku na Sesti- nebo osmileté gymnazium,
a to bud v 5. nebo 7. roc¢niku zakladni Skoly. Gymnazia jsou Skoly zamérené
na urcitou oblast studia a soucasné poskytuji zakiim zékladni vzdélani. Zaci si také
mohou zvolit studium na konzervatori, napfiklad na osmileté tanec¢ni konzervatofi.
VSechny tyto rGzné typy Skol poskytuji studentiim zakladni vzdélani, které jim

umoziuje pokracovat ve vyssim vzdélani na stfednich i vysokych Skolach.

Specialni Skoly

Néktefi studenti se zdravotnim postiZenim jsou za ucelem uspokojeni jejich potfeb

zarazeni do specialnich Skol.



Stredoskolské vzdeélani

Stredoskolské vzdélani mize byt vSeobecné nebo odborné, obvykle trva ctyfi roky
(10. aZ 13. rocnik) a neni povaZzovano za povinné. Na této tirovni je mnohem Castéjsi
odborné vzdélavani neZ vSeobecné stiedoskolské vzdélavani. Studenti, ktefi absolvuji
s vyucnim listem, casto nepokracuji v klasickém vzdélavacim systému, a namisto toho
si najdou zaméstnani pfimo ve zvoleném oboru studia. Sekundarniho stupné vzdélani
se neucastni mnoho studentli, protoZe vétSina navstévuje po 5. rocniku osmileta

gymnazia, ktera jim zajisti vzdélavani azZ do 13. roc¢niku.

Univerzita

Terciarni nebo vysokoSkolské vzdélani zahrnuje veSkeré studium v navaznosti
na ukonceni zakladniho a stfedniho vzdélani s uspéSnou zavérecnou zkouskou.
ZavéreCné zkousky se skladaji z nékolika mensich zkouSek; zkousky z ceského jazyka,
nékolika zkouSek vramci studentovy specializace, a dale zkouSky na zakladé
studentovy vlastni volby. Od roku 2008 se tyto zkouSky skladaji ze dvou casti:
spoleCné (statni) zkousSky, a profilované zkousSky (specifické pro jednotlivé Skoly).
Toto opatfeni bylo realizovano ve snaze poskytnout lepsi srovnatelnost zavérecnych
zkouSek na rtiznych Skolach. Vysokoskolské vzdélani je k dispozici vSem Zadateliim
s Uiplnym stfednim vzdélanim (tj. maturitni zkouSkou), ktefi ispéSné sloZi prijimaci
zkouSky. Systém prijimaciho fizeni si konktrétné stanovi kaZzda jednotliva vysoka

skola; tento systém slouZzi k testovani znalosti a dovednosti Zadateld.

Bakalarské studium

VétSina univerzit nabizi akreditované bakalarské, magisterské a inZenyrské studium.
Bakalarské studium je zpravidla tfilety kurz, ve kterém studenti ziskavaji zakladni
prehled o vysoce specializovanych oblastech. Studenti mohou bud’ po tfech letech
studia univerzitu opustit, nebo dokoncit studium zavérecnou zkouSkou vcetné
obhajoby bakalarské prace, pripadné poté dale pokracovat v magisterském studijnim

programu, kde mohou dosahnout uZsi specializace.

Magisterské studium

Magisterské studium tvori pétilety nebo Sestilety studijni program, pfipadné dvoulety
program po ukonceni bakalafského studia. Béhem magisterského studia ziskaji
studenti zadkladni prehled o vysoce odbornych predmétech a urcity stupeni specializace.
Program je ukonCen statni zavérecnou zkouSkou a obhajobou diplomové prace. Je
rovnéZz mozné ziskat inZenyrsky titul, ktery se poji predevSim s technickymi

a ekonomickymi obory.



Doktorské studium

» Poté, co studenti absolvuji tyto typy studia na vysokych Skolach, pokracuji néktefi
znich ve své specializaci prostfednictvim doktorskych studijnich programd.
Absolvovani tohoto programu je casto podminéno publikovanim praci a nékdy také
Skolenim. Na vysoké Skole mohou studenti studovat jak v prezencni formé (dfive
denni studium), distancni formé (dfive dalkové studium), nebo kombinaci obou
(kombinované studium).

Jiné typy studia

¢ Kromé standardnich typid studia nabizeji Skoly také dalSi formy vzdélavani, vcetné
rekvalifikac¢niho studia, univerzity tfettho véku, studia orientovaného smeérem
k pedagogické kvalifikaci, a dalsi.

* Studium na verejnych vysokych Skolach je bezplatné, a je podminéno tim, Ze studenti
sloZi prijimaci zkouSky. Nicméné, po dosaZeni véku 26 let nebude mit student narok
na status studenta v ramci statni socialni podpory a nebudou mu poskytovany

studentské vyhody, vcetné zdravotniho pojisténi béhem studia.

Ustanoveni o vzdélavéani Zaki a studentt se specidlnimi potfebami v Ceské republice

Ustanoveni o vzdélavani zdki a studentli se specialnimi potfebami v ramci hlavniho
vzdélavaciho proudu

e Inkluzivni strategie
Od roku 1989 probiha postupny proces zmén v Ceském Skolském systému. VSechny tyto
déti se specialnimi vzdélavacimi potfebami, které mély dfive ztiZeny, ¢i dokonce omezeny
pristup ke vzdélani. Nova vzdélavaci filozofie, jeZz reagovala na tendence a trendy
demokratického vyvoje a zaméfeni spoleCnosti, byla formulovana ministerstvem Skolstvi
v roce 2001 v Narodnim programu rozvoje vzdélavani v Ceské republice (Bil4 kniha).

« OD VYCLENENT K INKLUZI
Nastaveni vzdélavani
Rozhodnuti o formé vzdélavani Zaka se specialnimi vzdélavacimi potfebami je v kompetenci
feditele 3koly, s pfihlédnutim k pfani rodi¢d a doporuceni poradenskych center. Zak se
specidlnimi potfebami ma pravo se vzdélavat ve standardni Skole ve standardni tfidé (pokud
mozZno S ohledem na zvlastni potfeby zaka),

a/nebo ve specialni tridé /jednotce ve standardni Skole

a/nebo ve Skole pro déti se specidlnimi vzdélavacimi potfebami (,specialni skoly").



Inkluzivni vzdélavani
» Individualni zatfazeni do tfidy ve Skole hlavniho vzdélavaciho proudu — Individualni
vzdélavaci plan
» Skupinova inkluze v béZnych Skolach
(specialni/specializovana tfida) — Specialni Skolni studijni plan a Individualni vzdélavaci plan
(Specialni tfida pro zdravotné postiZené studenty / Specializovana tfida pro studenty
s poruchami uceni — dyslexie, dysortografie, dysgrafie, atd.)
Typ inkluzivniho vzdélavani
*  Preprimarni
*  Primarni
» Sekundarni
* Vysokoskolské
* Odborné a celoZivotni vzdélavani
» Nastaveni inkluzivniho vzdélavani pro studenty se specialnimi potfebami
» Diskuse —,,...... je inkluzivni vzdélavani ve standardnich Skoldch uZitecné pro studenty
s mentalnim postiZenim? Ano, nebo ne? A pro koho je vhodné — pro studenty
s mirnym/ zavaznym/ hlubokym postiZzenim?
Specialni Skoly pro Zaky se specialnimi vzdélavacimi potfebami
* Specialni vzdélani
Zakladni a stfedni Skoly pro déti se specialnimi potfebami poskytuji vzdélavani pro Zaky,
jejichZz specialni vzdélavaci potfeby nelze zcela uspokojit v ramci ustanoveni a zarizeni
hlavniho proudu, a také pro ty, jejichZz rodice davaji témto Skoldm prednost. Pocet zZaku
ve tfidé je mnohem nizsi ve srovnani s béZnou tfidou. Pohybuje se v rozmezi od 4 do 14 zaku
v zavislosti na typu skoly. Trida hlavniho vzdélavaciho proudu ma v primeéru 22 zZaku, a ne
vice nez 30 zakd.
Kromé standardnich vyucovacich predméti poskytuje kazdy specialni vzdélavaci program
tzv. predméty zvlastniho zaopatieni, jako je feCova a komunikacni terapie, pohybovy
a orientacni vycvik, smyslova stimulace, uzivani specialnich informacnich technologii, hudba
a hra na hudebni nastroje, atd.
V posledni dobé se role specidlnich Skol méni. Kromé vzdélavaci role se staly studijnimi
stiedisky, jeZ se soustfedi na vyvoj novych pedagogickych metod a pristupi a poskytuji
Sirokou Skalu poradenskych a podpirnych sluZeb zakidm, jejich rodi¢im a ucitelim hlavniho

proudu. Obvykle zahrnuji rizné urovné vzdélavani.



Specialni vzdélavaci plany pro mentalné handicapované studenty
» Prakticka Skola
pro studenty s lehkym mentalnim postiZenim
* Specialni Skola
pro studenty s téZkym a hlubokym mentalnim postiZenim
» Prakticka Skola dvouleta
pro studenty s lehkym a téZkym mentalnim postiZzenim
* Prakticka Skola jednoleta
pro studenty s téZkym a hlubokym mentalnim postiZenim
» Trileté ucebni obory na stfednich Skolach
pro studenty s lehkym mentalnim postiZzenim
Specialni vzdélavaci plany pro ostatni postiZeni
» Specialni Skoly pro studenty se sluchovym postiZzenim (materska Skola, zakladni Skola,
stfedni Skola)
» Specialni Skoly pro studenty se zrakovym postiZenim (matefska Skola, zakladni Skola,
stfedni Skola)
» Specialni skoly pro Zaky se zdravotnim postiZenim (matefska Skola, zakladni Skola,
stfedni Skola)
» Specialni Skoly pro déti s vadami feci (matefska Skola)
Vasna intervence
» Stfediska vcasné intervence poskytuji sluzby pro rodice ve formé: pravidelnych
navstév poradcti v domacnosti, sluzby poskytované strediskem, jako napfiklad télesna,
zrakova, mentalni, socialni a vzdélavaci stimulace nebo rehabilitace, doporucovani
a zaptjcky vhodnych hracek a specidlnich pomticek, organizovani celodennich
prednaSek na rGizna témata, tydennich kurzi pro celé rodiny s détmi, ptjcovani
odborné literatury, organizovani rodicovskych skupin a setkani, podpora zaclenéni,
nalezeni matefské Skoly nebo denniho stacionare, psychologicka pomoc, doprovazeni

rodice pri Zadosti o podporu nebo navstévé uradd.

Identifikace specialnich vzdélavacich potfeb
Systém pedagogicko-psychologického poradenstvi zahrnuje:
« Skolni poradensky tym (ucitel poradce, tfidni ucitel, koordinator prevence, $kolni

psycholog, specialni pedagog)



» Strediska pedagogicko-psychologického poradenstvi (psychologové, specialni
pedagogové, socialni pracovnici)
» Strediska specidlniho vzdélavani (specialni pedagogové, psychologové, socidlni

pracovnici) Ustav pedagogicko-psychologického poradenstvi

Priklady dobré praxe v oblasti zacCletiovani na Stredni Skole, Zakladni Skole a Matefské Skole,
Pionvru 2352, Frvdek-Mistek:
MOTTO: VE STEJNEM SVETE - MESTE — ULICI- V NASI KOMUNITE

Princip integrace:
« NA STEJNEM MISTE VE STEJNEM CASE
« DELEJME VECI SPOLECNE
« SPOJME SILY
» NAVSTEVUJME SE
« SDILEJME
« BUDME OTEVRENI
« POMOZ TY MNE / JA POMOHU TOBE
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YOUR SPACE IS OPEN FOR ME

WE VISIT
OPEM DAYS AT SECOMDARY VOCATIONALSCHOOLS IN FRYDEK — MISTEK
*  TRAINING VOCATIONAL WORKSHOPS AT SECONDARY SCHOOLS IM FRYDEK-MISTEK
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